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LEARNING TECHNIQUES AND KEEPING IN MIND WHAT IS LEARNED DURING
READING

Behxhet Gaxhiqi
University of Gjakova “FEHMI AGANI” 50000 Gjakova, Kosovo

Faculty of Education.Primary Programme

Abstract

The aspect of learning and memory is developed on the basis of the development of learning
abilities and its cognitive elements. Within this paper we will reflect the factors, but also the
techniques that directly affect the learning process. In the framework of this paper | will analyze,
justify, the factors but also the strategies that influence the process of learning. As is well known,
human intelligence facilitates the process of learning and memory, while learning enables the
development of intelligence, which in many definitions and scientific arguments determines the
ability of learning. Within this paper is also analyzed the relationship and the relationship between
intelligence and memory, as well as the other theme of this work is the interconnection between
what is taught and clearly understood during the reading and learning process. Also within this
paper we have analyzed the cognitive style and other aspects related to memory. As is known, the
cognitive style mainly has no conscious dimension, and the learning and memory strategy has to
do with deciding how to learn and remember more. Also within this work is the role and building
of human personality as it is a factor that is directly related to learning and keeping in mind what
is taught.

Key words: thematic, interconnection, reading, cognitive aspects, memory, etc.

Introduction

The subject and nature of this paper conceives the coherent and qualitative reality of the time we
move together. As you know, the subject is remembered so long and so much the better, it is learned
and taught at the highest level. The paper will focus on finding the best coherent modalities of the
time that directly affect the learning process.Many pupils, children of different kinds have
difficulties in learning the learning process.Most of the pedagogues recommend the individual
approach of the students to the lesson, as according to them this is one of the organizational forms
of the teaching work, through which the student's individual approach to the learning process is
actually concretized, clarified and perpetuated.

Providing learning techniques to learn the pupils is a coherent and continuous aspect of time, as
we will analyze within this paper the factors directly affecting the learner motivation process.
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Motivation is a driving force, which has recently become a popular term. Motivation has to do
with emotions and imagination, which means that if we want to increase motivation we must work
with our feelings and imagination.

1.1. Learning techniques and keeping in mind what is taught

This is a process that goes through several stages:Explain to your students the context of the
teaching material, why it is important in everyday life and what are the individual learning
steps."When students are involved in the learning process, they are more committed.Let your
students learn with their heads, hearts and hands.Different pronounced feelings refer to different
brain regions. Learners use more of the learned skills and keep them up to date.”

"Reduce content into exciting stories that show situations in which new knowledge can be useful
-either in the form of projects or games with digital learning materials.In this way, learning
motivation can almost grow in itself.Ensure a good mix of methods in teaching practical teaching
units, taught by teachers and computer aiders, in order to get students' attention and
motivation.”?Also include classroom parents to look closely at the practical importance of a
particular teaching material."Allow the students to comment and try to change things. Create a
reliable relationship.Treat students as individuals by addressing their students' needs and taking
into account the different types of learning and motivation.”

1.2.Learning and keeping in mind what is taught

Between keeping in mind and learning a thematic psychological-pedagogical, there is high level
interconnection, this high-level linkage is coherent and persistent only within what is treated and
understood better and easier. (N. Pajazit, 2008, pg 41.)

Many researchers of a different nature with special emphasis, the cognitions’ who are directly
involved in the learning process with the students have come to the conclusion that this high degree
of interconnection can be summarized in four main principles (N.Pajazit,1997. pg.32.) "The most
important principles by psychologists, learning techniques, and keeping in mind what is learned
depends directly on:

The subject is remembered the longer and better, the better it is learned and appropriated to the
highest level. If content is kept in mind until the exact reproduction level, this content cannot be
maintained as long and as good as the same content, though it is learning at high levels of exact
reproduction.”

Pajazit Nushi,” General Psychology II — Man and its personality in Psychology, University of Pristina —
Philosophic Faculty, Pristina, 1999. pg.45.

2 Pajazit.Nushi.”Learning and Memory” (U&enje i Paméenje) to B. Stevanovigit, Pristina, 1963.

Logics (Logika) by dr. M. Markovigit, Pristina, 1962.f,78.

3 pajazit Nushi,” Psychological basis of the culture on speaking culture of the pupils of the primary school. Pristina,
1964.1,89.

“Pajazit, Nushi” Memory and its treatment in the Albanian Nomotic Literature”, Prishtina,2008, pg,41.
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"Refering to the second technique of learning, the preservation of a content learned in human
memory is so much the longer and more accurate, where in this context the most powerful is the
level of perception of difference of that content during her learning.lts content and theme is
strengthened and directly influences the level of concentration and keep in mind. " The third
theme conceives how:The more effective the learning methods of a content, the better and longer
it is stored in memory, and in content.The method of active learning, as well as the method of
learning completely of a new content, and the method of organizing repetitions scattered in non-
focused time within a short time, bring more active performance in understanding and in we kept
thinking better and longer, of that part known and elaborated longer.”®."By looking at the historical
context, the ideas on the individualization of teaching and education were supported by some
pedagogues, with particular emphasis J.A.Kommenski, gave a series of suggestions and important
thoughts on the individualization of learning and learning.””

1.3.Human intelligence and the stages of its development process, on the theme of keeping
the content of the teaching contents.

"The development and formation of human personality depends on several factors with particular
emphasis on intelligence, culture and the formation of human health personality.”® People differ
from each other exactly with their abilities.These differences are great among people in both
rational and dimensional utilization. Learning and preserving their products in human memory and
their reproduction enables intelligence development, while intelligence facilitates learning and
preservation of rational use of experience and psychological content.”®"Exactly two fields of
experience and content, as two human action fields, are found in a large number of intelligence
definitions and these definitions relate more to memory. Psychologist Alfred Benet, (1857-1991),
who is well-known with the father of tests for intelligence measurements, has considered that
intelligence and memory are psychic functions separated from one another.”**"However Alfred
Benet, he has also conceived memory in his known test because of the relatively high degree of
interconnection between the memory range of other test scales.”*!."Psychologist Alexander Luria,
however, considered that psychic processes are realized with the participation of complicated

® Nushi, Pajazit; Juniku, Neki; & Bérxulli, Dashamir (2004) "Psychology XI", Publishing House “School Book”,
Pristina, Kosova.pg.78-79.

5Nushi, Pajazit (2001) "Psychology" For second class in Gymnasium , 111 Edition , P.H School Book, Prishtina,
Kosové (Nushi Pajazit.pg,59-63.

" Genral Psychology 1l — Man and its perosonalityin Psychology, University of Prishtina — Faculty of Philosophy,
Prishtina, 1999.pg.

8 Pajazit Nushi. ”Learning of the school courses and their mastery, The texts Establishment and Teaching Tools in
Kosova, Prishtina, 1997.pg,113

%Learning of the school courses and their mastery, The texts Establishment and Teaching Tools in Kosova, Prishtina,
1997.£.19-20.

10Pajazit.Nushi,” Learning of the school courses and their mastery, The texts Establishment and Teaching Tools in
Kosova, Prishtina, 1997.pg,45.

1pajazit,Nushi,Genaral Psychologyl, Schooling Book, Prishtina, 2002.pg.78.
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nerve structures from which he divided three functional blocks of complex psychic
processes. ”*?(N.Pajazit.2008) Pristina.

Among other things, he emphasized these three blocks: The Block of Awakening, and Attention,
the Block of Acceptance, Processing and Preservation of Information, and the Block of Planning
and Behavioral Programming. “According to psychologists and also by professors, each
individual, regardless of his professional life and his position in a particular family,professional
and social environment,should pay particular attention to the development and preservation of
memory,because the change of its development in the direction of degradation and destruction of
its content, will lead the individual to degradation of his personality.”*®"As- Kommenski is
known,almost all pedagogues, and especially classical pedagogues, increasingly emphasize the
individual approach of students in learning, supplementing them with new ideas and facts. “'*"In
order to have a deeper understanding of the level of knowledge of the students in the lesson, to
better understand the current analysis of the pedagogical literature, especially of the didactic
literature, in spite of the progress in studying the problems related to the personalization of learning
there are different concepts of students to understand the matter of the subject.”*®

1.4.Cognitive personality style and key elements.

The cognitive style is the characteristic way of recognizing the reality of each individual and the
form of using cognitive processes and acting on his own. With this meaning, the cognitive style is
the dimension of personality, and in the narrow sense it is a stabilized, i.e. stable, rational and
cognitive form.

Teachers should not only be familiar with the content of the lesson they teach, but at the same time
they should know the characteristics of the students they will work with. Studies have shown that
students are more successful when learning takes place in accordance with their three
characteristics of "interests, the level of readiness to learn, the learning profile.”

""Students’ Interests in Teaching. Students learn better when they have an interest in matters that
interest them most, and at the same time that the subject matter for them is more understandable
and more accessible to learn and learn. “Students' interests arise from the curiosity of the students
to learn them and the strong emotions that the teacher teaches with.”**However, a well-trained
teacher should always strive to link the content of what she explains to the student's interests. For
example, a student might have no interest in the subject but at the same time may be interested in
football. “Learning Student Learning Profile.

12Pajazit,Nushi "Remembrance and its treatment in the Albanian nomotic literature, ”Kosova Academy of Science,
Book 30.Prishtina,2008,pg 44-45.

13).Rexhepagiq, Introduction to the working methodology ogf the research work - 1972.pg.56.

14] Rexhepagiq,”Selected modern pedagogics topics. “Special Editions XXXIX,Section of the social sciences Book
11.Publishing House,School Book,Prishtina,2002,pg.286-287.

15Behxhet.Gaxhiqgi, "Differential learning at different degrees of difficulty in the lower primary school
cycle,".Prishtina.2005,pg,78-79-80.

18A permanently fresh ash of didactic thinking in Albanian language / Pedagogical periodical in Albanian between
1945-1978 /, Library "Shkéndija", Pristina 2008, (monographic study).
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The learning profile lies in the fact that in which manner the best student learns.Student profile
features are:preferred learning style, including within this profile, visual, hearing or kinesthetic
profiles, and preference to learn from the general to the particular.”’

» ¢) Student willingness to learn. A learner's willingness to learn is about the level of
knowledge and skills and the level of understanding that he has in relation to a particular
field.

> Readiness is influenced by a number of factors were among the most important in this
regard are:

» The previous achievements of the student,
» Attitudes towards the school

Life experiences, and e) his physiological and emotional state.Therefore, the objective
measurement and verification of the level and quality of the general preparation and
especially of elementary school starters is of the utmost importance for the fact that:

They made it possible to know how much is the fund and what quality is the knowledge of each
beginner's pupil in the elementary school, starting from the very fact that the initiators of
elementary school today coming to the first class do not come with a similar range knowledge and
preparation for learning. Based on the data collection from measurement and verification of the
degree of preparation, it is possible to allocate the number of pupils and to form the temporary
groups of the beginner pupils of the elementary school.“The objective measurement and
evaluation of the students' knowledge made it possible to evaluate timely errors of the students so
that the previously identified mistakes are improved in step with the pace of preparation for
learning and reading.Research has shown, from school practice, but also from day to day work,
that the mistakes that the student make, either in writing or in reading.”*8

Summary

Learning and memory develop on the foundation of the development of learning abilities, which
in contemporary psychology are termed the term intelligence.In the process of learning and
preserving and exploiting what is taught, the effect of intelligence that relates to the speed of
learning and the possession of a content by means of memory, as well as the level of information
processing and the depth of processing these contents into the memory of the individual. “The
learning proces depends directly on a variety of factors that directly affect the learning process,
but also in keeping in mind what is learned during the day, such as: temperature, clean air, ambient
calmness, climatic conditions, favorable environment, textbooks and their understanding.

Even some other faculty and experts have noted for the solution of problems of this kind, where
for solving and deepening knowledge of this problem it is necessary the greatest help of

7 Islam Krasnigi, Teaching of Reading and Beginning, Methodical Assistance for Teacher Studies, Pedagogical
Branch and for Primary School Teachers, Pristina University, Prishtina, 2002.f, 23.

18Jashar Rexhepagigit:Fundamental Issues in International Pedagogy, published by the Kosovo Academy of
Sciences and Arts in Prishtina in 2008.
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psychology, as well as of anatomic and physiological sciences, as well as the results of some sports
disciplines.”'®. The purpose of this paper is that, in relation to other forms of work, the concept,
the history and the possibility of developing group work in the lesson is explained, as this form of
work organization creates a higher degree of creativity of the student ‘s work in lesson.Difficulties
in the work of teachers today are not simple. Some are almost familiar with the level and age of
students, such as: the school's material position, school equipment with technology that directly
affects the improvement but also the level of understanding of the teaching materials. A large
number of pupils in the classroom, the work of many schools in urban environments, directly
affects the negative aspect of the teaching work.
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Abstract

The study investigated vowel insertion in Arabic dialect of Yemen (ADY) by examining the
differences that could be observed in the performance of educated and uneducated speakers
from different sociolinguistic backgrounds. Spontaneous speech was recorded for thousand
and seven hundred Yemeni male speakers (age ranges between 19 and 61 years old) who
reacted to a seven-minute video where researchers have targeted words illustrating vowel
insertion before they analyze them linguistically and statistically. Outlined results show that
dialectal speech of the participants (educated and uneducated) is characterized by final
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insertion of monophthongs (short and long vowels) and diphthongs (closing) regardless if the
plosives are released or not. Compared with educated participants, uneducated participants
inserted more vowels and such vowel insertion significantly varies in each dialect under the
umbrella of ADY. The study concluded to support the belief that vowel insertion is affected
more by linguistic factors than by any other factor (s). In light of these findings, it was
recommended to investigate phonemic changes like vowel deletion, vowel lengthening and
vowel substitution to see to what extent they are interacting in the multisyllabic words of ADY.
Vowel insertion should also be searched in individuals with voice, speech and language
disorders to see what the outcomes of such investigation could add to our
psychoneurolinguistic knowledge of understanding these individuals’ linguistic impairments.

Keywords: Vowel Insertion, Arabic Dialect of Yemen, Phonetics, Phonology, Syllables,
Distinctive Features.

Introduction
In a broad variety of languages with phonetic and phonological features (Cruz , 2008;

Gibson, 2019; Karlin, 2021; Kim & Kim, 2019; Rhee & Choi, 2001; Seo-Yoon, 2012; Yoo, 2009; Walter,
2018), monophthongs (short and long vowels) and diphthongs (closing and centering) are
systematically subject to phonemic changes and segmentation processes that usually take place in the
domain-final syllable of words where vowels are most often inserted (dos-Reis & de Lucena, 2020; Kwon,
2005). This is despite the fact that vowels at the end of a domain (utterance, clause, phrase, word) are
generally prone to this phonemic movement in any position of the word (Borjian, 2012; Jacobsen, 1971)
and is not restricted to standard languages but extends to cover dialects (Hammond, et al., 2014; Smith,
2014). Researchers have implemented phonemic variations as a clue (Machajdikovd & Buzdassyova,
2021) that enable them to comprehend mutual relationships ought to be drawn between accent, and
lexicon from one side and also between accent and stressed syllable from another side (Chwesiuk,
2021).

As a result, researchers developed sociolinguistic rules and factors for vowel insertion that might be of
some general interest (Anttila 1997, Hayes & Londe 2006, Hayes et al. 2009; Ho, 2006; Kiparsky 1993,
Zuraw 2000, 2002, 2010; Yule 2010). These directions operated as guidelines for the definition of the
concept of vowel insertion that is lexically concerned with

“putting, thrusting and introducing into something” (Gove & Webster, 1981), while technically refers to
the addition of one or more sounds to a word (Liddell & Johnson, 2011) and is associated with
consonants as well as with vowels in the world’s languages (Gussenhoven (1990; Ladefoged &
Maddieson, 1996).

Strictly, insertion is not the only way to avoid onset-less syllables (Rubach, 2000); rather, it is likely to be
a source of unintelligibility (Cruz, 2008) and a universally applicable low-level effect. Virtually every
language shows some degrees of vowel insertion (Park, 2001, 2005) as one of the most productive
phonological processes (Frajzyngier, 2003; Hall, 2006; Uffmann, 2002) and Arabic is not an exception.
Arabic has been investigated by researchers who discuss the background of the different dialects in the
aboriginal tribal families of the Arabian Peninsula (Alazzawie, 2019), of which Arabic dialect of Yemen
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(ADY) is the most remarkable. The etymological material allows, in particular, important sociolinguistic
conclusions to be drawn of the areal interrelationships and chronologies of expansion of the ADY.

The phonemic system of ADY has postulated that it has a two-level vowel distinction, i.e., short and long
vowels vs. closing and centering diphthongs (Al Yaari, et al., 2022). However, it has been argued by Al
Yaari and his colleagues that two sub-level monophthong and diphthong distinctions may not exist in
ADY speakers (short vowels and centering diphthongs), because they found not to be lengthened but
the case might change with vowel insertion. In order to understand the phonemic system of a language
and/ or a dialect under the umbrella of that language, one should; however, consider pre-boundary
language system in that language as well as in its varieties (Huh, 1984), focusing on how its sociolinguistic
characteristics and demographic mobility (Janhunen, 2012) influence the speakers oral realization of
words with various dialectal structures and patterns.

In some papers, researchers have examined cases of vowel deletion (Al Yaari, et al., 2012) and vowel
lengthening (Al Yaari, et al., 2022) and found in dialects of ADY what demonstrates characteristics of
both phonetic and phonological deletion and lengthening. Based on a phonological analysis paired with
acoustic corpus studies, researchers examined vowel insertion in individuals with language disorders
(Buchwald, et al., 2007, Namasivayam, et al., 2013) to understand how certain sound clusters (Adi-
Bensaid & Ben-

David, 2010; Chang, 2004; Mildner & Tomi¢, 2010) and neutralized and altemated voicing (Zamuner, et
al., 2006) are acquired. It is argued that such phonological phenomenon is useful as a means through
which psychoneurolinguists could understand specific language impairments (Aguilar-Mediavilla, et al.,
2002; Hansson & Nettelbladt, 2002; Joanisse & Seidenberg, 1998) and specific learning difficulties
(Gupta, 2004; Maionchi, et al., 2013; Post, et al., 1999; Ramus, 2001).

Organizing the relationship ought to be drawn between phonetic and phonology from one side and
psychoneurolinguistics from another side, Hall (2006) has listed two types of inserted vowels (i.e., not
underlying) should not be ignored from any discussion: Excrescent vowels (result of phonetic intrusion)
and epenthetic vowels (part of a phonological repair). This suggestion has received high welcome by
other researchers (Fougeron & Ridouane, 2008; Plug et al., 2019). In fact, studies that followed were
dedicated to investigate the effect of changing rates on inserted vowels where existing data suggest
that the productivity of speech rate (Gay, 1981).

Similar to Korean (Kim, 2017), ADY has its own phonation system in plosives (lenis, aspirated and fortis)
but with and without voicing contrast; where sometimes phonemic changes in ADY require inevitable
and unavoidable alterations (e.g., substitution) in the word. To illustrate, a given verb from central
dialect of ADY like the verb ‘kulaynih’ (SA plural masculine and feminine imperative verbal sentence
‘kulnah’ (=eat it), for example, would generate closing diphthongs /a1/ and substitution of the short
vowel /ae/ with the short vowel /1/. An insertion-substitution characteristic could also be seen in the
northern dialect where verb like ‘ji‘at’ (SA of you came) would produce a substituted long vowel /i:/
instead of the short vowel /ae/ and another vowel to be attached as an inserted vowel (closing
diphthong) after the final syllable /aw/ to form the verb ‘Jitaw’ /ji:taw/ ( SA past simple form of the verb
‘came’).

Some studies showed that phonemic changes, stripped of lexical syllabification, are mainly processed
by the auditory centers, whilst the processing of code takes place in-between productive language and
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receptive language (Davis & MacNeilage, 1990; McAuliffe, et al., 2007; Nakeva, et al., 2015; Romani, et
al., 2002; Verhoeven, et al., 2016). These findings, showing diagnostic differentiation of processing
based on vowel insertion and other phonemic complexity, are in accord with understanding relationship
between syndromes and hearing impairments (Flagg, et al., 2005; Haapala, et al., 2014; Schiff-Myers &
Klein, 1985).

1.1.  The Present Study

As with vowel lengthening in Arabic dialect of Yemen (ADY) being investigated in previous article, so
also with the feature of vowel insertion the question arises as to the role played by educational, yet
linguistic background in differing those who are inserting vowels in their oral speech contexts from those
who are not. Also, in recent years, even though there is increasing research on psychoneurolinguistic
problems including speech disorders, language deficits, specific language difficulty and specific learning
impairments , none of them focuses on the production and perception of the vowel system in ADY in
terms of what the production and perception results add to our understanding of these problems.
Methodology

Methodical Processes 2.1. Materials

Set of multisyllabic words were hidden in contextual content and were ought to be spontaneously
articulated by speakers from ADY as a reaction to a seven-minute video. Based on how their standard
Arabic is strong, participants had two choices to deal with the targeted phonemic changes under
investigation: Either to prove solid Arabic background to avoid inserting vowels or to show lack in that
background and insert these vowels.

2.2. Speakers and Dialects

One thousand and seven hundred Yemeni male participants (age: 19-61) were engaged in an expressive
task. Participants were broadly categorized into educated and uneducated speakers and were
preassigned as per their regional parts into five dialectal groups:

» G.1. 324 Participants (186 educated and 138 un educated) from northern dialects of
Yemen.

» G.2. 276 Participants (66 educated and 210 uneducated) from southern dialects of
Yemen.

» G.3. 212 Participants (98 educated and 114 uneducated) from eastern dialects of
Yemen.

» G.4. 296 Participants (106 educated and 190 uneducated) from western dialects of
Yemen.

» G.5 592 Participants (214 educated and 378 uneducated) from central dialects of

Yemen.
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2.3. Processing and Analysis
The participants in this study are the same participants who participated in the vowel lengthening study.
These participants watched video scene for seven minutes provided to them by interviewers who asked
questions related to the scene they have already watched. Recordings were then analyzed by a
phonetician and a phonologist who used transliteration in decided to the Romanization of the library of
congress (Bhargava, et al.,

2012) and English translation to describe participants’ speech before they analyze it linguistically.
Participants’ performance was then statistically manipulated and visualized thus that the reader could
have a full picture of the phenomenon under investigation.

Results Vowel Insertion in Arabic Dialect of Yemen 3.1. Linguistic Evidence from
Educated and Uneducated Speakers

This article is an attempt to answer the following question: Is vowel insertion in the speech of individuals
from Arabic dialect of Yemen (ADY) likely to be used as a standardized criterion to differentiate educated
speakers from uneducated ones? Insights to answer this question are provided on the basis of an
analysis of empirical data derived from dialectal speech of participants from five local languages
(referred to as dialects here) under the ADY that functions as an umbrella for all these spoken and/ or
popular languages in Yemen.

The researchers argue that vowel insertion in ADY is a result that is mixed of phonetic excrescence and
the phonologization of vowels, and is related to factors including tense-lax vowel pairs (Cox, 2006) and
stress (Haas, 1977a) that would generate vowel insertion in its original phonemic state. The link to
sociolinguistic factors provides a unified account that addresses both the dialectal and phonological
distribution of the phenomenon.

3.1.1. Northern Dialect
In the northern dialect, a total of hundred and fifty three out of hundred and eighty six educated
participants vs. hundred and thirty three out of hundred and thirty eight uneducated participants have
inserted vowels while the rest from the two subgroups did not. There are, however, many examples
from different spoken languages of the northern dialect to illustrate vowel insertion like is seen in
San‘aanr’local language (a variety of the northern dialect), for example.

San‘aant’ participants found to alternatively insert closing diphthong /a1/ in the final syllable of the verb
‘Jalasa’ (= He sat down) if that verb comes after a subject of third person plural feminine pronoun
regardless of the type of tense (present or past) and/or the conjugative form (inflexional or derivational)
being used; thus, the standard Arabic (SA) verb ‘jalasna’ (=They (females) sat down) has been articulated
‘jilisayn’ by these participants. It should be noted here that such phonemic feature displays with that of
other spoken languages of the central dialect.

It has been observed also that San‘aant’s participants insert short vowel /1/ in the final syllable of the
verbs and the verb ‘shirbatih’ (=She (the girl) drank it (pounced as ‘sharibath’ in SA) is a good example.
This insertion feature applies to that of the local accent of Sa‘adah (another variety of the northern
dialect) both in the present as well as in the past form of the verb as is obviously seen in the dialectal
speech of the participants (e.g., ‘yel‘abayn’ and ‘li‘abayn’ (=They (e.g., girls) play, played, respectively)
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but not to ‘Amrani local language (one more variety of the northern dialect) where short vowel /z/ is
inserted instead (e.g.,

‘vel‘aban’ and’ li‘aban’).

Captivatingly, long vowel /u:/ in northern dialect is inserted in plural context where its existence is not
necessary in ADY and incorrect in SA and this is seen in the utterances of participants from Hajjah in
words like ‘kand’ (=They were) in sentences like kani alawalin...” (=Forefathers were.) to mean ‘kan (a)
al awalin...” in SA. It should be noted here that such phonemic feature is not restricted to Hajjah’s local
language but extends to include all local accents in the northern dialect of the ADY.

3.1.2. Southern Dialects
As is stated earlier, dialects within the Arabic dialect of Yemen (ADY) were divided into five groups of
which southern dialect is the second group in this sociolinguistic categorization after the northern
dialects. In this group, forty six out of sixty six educated participants vs. two hundred and one out of two
hundred and ten uneducated participants from southern dialect of Yemen have inserted vowels while
the rest of the two subgroups did not.

Local languages in the southern dialect like those of Abyan, Lahj and Al Dale‘a insert both short vowels
/@&/ and /u/ in their dialectal accents and this can be clearly seen in participants’ multisyllabic utterances
like ‘shirbannah’, ‘shirbunnah’, (=They (third person plural feminine) drank it) for the standard Arabic
(SA) verb 'sharibnah’. Distinguishing themselves from other speakers of other dialects, participants of
Al Dale‘a insert long vowel /i:/ in utterances like ‘malyanin’ (=They are full), and this insertion is so far
unnecessary and as is already said, does not exist in other dialects wherein this verb is articulated
without this vowel length, yet extra syllable addition (‘malyan’). Finally, Lahji participants insert short
vowel /1/ in their dialectal speech and this is clear in utterances like ‘Lahij’ (=Lahj, the city). Unlike
participants of these local languages, ‘Adant’ (another variety of the southern dialect) speakers insert
short vowel /o/ in the final syllable and this is more seen in the utterances of many educated participants
than in those of uneducated participants (e.g., ‘ghayarunnuh’ (= They have changed it). However, the
case is not the same with the long vowel /u:/ that was seen to be inserted in the final syllable (e.g.,
‘ghayarunni’) more by uneducated participants than educated ones. Note here that insertion of the
long vowel /u:/ was accompanied by deletion of mute sound /h/.

Long vowel /i:/ is inserted by ‘Adan?’ participants and this is obvious in their utterances of words like
‘min’(=Who). Such insertion can also be found in central dialect, namely Ta‘izi local language. Similarly,
long vowel /a:/ was inserted in ‘Adant’ local language and participants’ utterances of words like ‘lagaw’
(=They found) articulated more by uneducated speakers is a good example of this type of vowel
insertion.

3.1.3. Eastern Dialect
Eastern dialect is methodologically classified as the third of Arabic dialect of Yemen (ADY) following the
northern and southern dialects. In this dialect, seventy seven out of ninety eight educated participants
vs. hundred and three out of hundred and fourteen uneducated participants inserted vowels from
eastern dialects of Yemen while the rest from the two subgroups did not.

Short vowels’ insertion has been observed in the tongue accent of the participants of Hadramt (a
spoken language of the eastern dialect) where, in a verb like ‘gaman’ (= They stood up), the participants
inserted a short vowel /&/ between the consonants ‘m’ and ‘n’ of the verb that is pronounced ‘gomna’
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in Standard Arabic (SA), which sheds lights on the relationship between phonemic change and
nasalization that have been investigated in some languages like Korean (Ahn, 2008; Hong, 2006; Jun,
2015; Kim, et al., 2002; Kook, et al., 2005; Lee & Lee, 2006) and Greek (Haas, 1977b). In Shabwah local
language (another popular language of the eastern dialect), participants insert long vowel /u:/ in the
final syllable of their words as is seen in their articulation of the verb ‘play’ when using it with subject of
the third person plural feminine ‘ Yel‘abin’ (=They play). This long vowel /u:/ does not exist in SA where
this verb with the same pronoun is produced ‘Yal‘abna’.

3.1.4. Western Dialects
Western dialect is the fourth member in the family of Arabic dialect of Yemen (ADY). In this dialectal
group, eighty six out of hundred and six educated participants vs. hundred and seventy nine out of
hundred and ninety uneducated participants inserted vowels while the rest from the two subgroups did
not.

Short vowel /e&e/ is inserted in the final syllable of words of some western dialects like those of Hodayd1
variety of the western dialect and is occurred with the subject of the third person feminine plural
‘shirbannuh’, (they (girls) drank it (the juice), supposed to be articulated ‘sharibnah’ in SA. Speakers of
Raymabh local language insert short vowel /1/ in their utterances and this is clearly seen in words like
‘wassilih’ (= Connect it) that does not exist in SA where it is pronounced ‘wassilh’ and this production is
equally produced both by educated and uneducated participants. This characteristic feature that takes
place in the final syllable of multisyllabic utterances goes with that of San‘aani local language of the
northern dialect.

3.1.5. Central Dialects
The group of the central dialect is the last group under the categorical classification of Arabic dialect of
Yemen (ADY). In this group, hundred and seventy four out of two hundred and fourteen educated
participants vs. three hundred and sixty five of three hundred and seventy eight uneducated participants
inserted vowels while the rest of the two subgroups did not.

In standard Arabic (SA) verbs like ‘shariba’ (drank), ‘haraba’ (ran), ‘sami‘aa’ (heard) and

‘aftaj‘aa’ (freaked out), participants of the spoken language of Dhamar found to insert a short vowel /ze/
and closing diphthongs /a1/ when they use these verbs in sentences either in past and/ or in the present
tense form (e.g., ‘shirbanneh’ and ‘ yishrabanneh’; and ‘shirbayneh’ and ‘yishrabayneh’ as for Standard
Arabic (SA) ‘sharibnah’ and ‘yashrabnah’ (they drank/drink it).

Grammatically speaking, no insertion process is undertaken to the verb (shariba) in Dhamari local
language of the central dialect except when that verb is used with the dual person feminine and third
person plural feminine pronouns. Consider:

Table 1 SA vs. Dhamari Local Language of the Central Dialect: Second and Third Person Pronouns and
Vowel Insertion
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Type of Pronoun SA Example Dhamari Local | Type of linguistic Vowel at
Lang. Change question
Dual person Sharibatah shirbaynih Vowel Insertion /a1r/
feminine (The two
girls/women
drank it).
3 person plural Sharibnah shirbaynih Vowel Insertion /a1/
feminine (They
(girls/women)
drank it).

IbbT and Ta‘iz local languages (popular languages of the central dialect) have their own

phonemic features. In the utterances of participants from both spoken languages, one can easily
notice how the short vowel /o/ is inserted in the verb ‘shariba’, when that verb is used in the case of a
third person singular feminine pronoun (she). Compare: » SA: Sharibath = She drank it (water or any
other liquid).

> Ibbi and Ta‘izi local languages: Shiribtuh.

Short vowel /a&/ is another distinctive phonemic feature of Ibb1 local language. Such feature can be
clearly seen in verbs like (shirbannah) where Ibbr local language shares San‘aant local language of the
northern dialect this short vowel /a/ insertion.

Closing diphthong /a1/ is inserted in utterances of central dialect participants from different regions
and verbs like ‘sim‘ayn’, (they (zebras) heard) (articulated ‘sami‘ana’ in SA), and ‘shirbayn’, (they
drank) (articulated ‘sharibna’ in SA). This rule also applies to the same verbs in the present tense form.
Consider:

» ‘Yeshrabayn’, (they (girls) drink).
» ‘Yesma‘ayr’, (They (zebras) hear.).

Long vowels /i:/ and /a:/ are inserted in Ibbt and Dhamari local languages in negative forms and this
type of insertion takes place at the end of the word that follows the negative article. Such rule of
negation does not exist in SA after the particles (conditional pronouns which introduce the verb in the
jussive case) of which ‘Lam’ is the most commonly used. Compare: Table 2 Vowel Insertion after
Negation in SA and central dialect: Comparison
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Affirmative Negative Meaning
Language/ Dialect
SA Yarta 1 Lam Yart‘a It grazed/ It didn’t graze.
Ibbi local language Yert‘a 1 Marta‘a 1 It grazed/ It didn’t graze.
Dhamari local language Yerta t Marta‘aa It grazed/ It didn’t 8raze.
Cases

As

is seen in Table 2, the two long vowels /i:/ and /a:/ that were inserted in the central dialect of ADY are

omitted in SA due to specific grammatical negation rules.

3.2. Educated vs. Uneducated Speakers of Arabic Dialect of Yemen: Descriptive Analysis

Having the participants preassigned into five groups of speakers according to dialectal categorization
and sociolinguistic and demographical backgrounds and getting their linguistic performance analyzed,
the third step was to manipulate their results statistically. The reason behind statistical analysis and data
visualization is to provide the reader with clearer picture and better understanding of the findings. In
addition, the researchers believe that statistical procedure is sufficiently enough to complete the
mission of the linguists. Descriptive statistics were used to find out the differences between and among
groups to see how significant they are and what contribution do these differences add to science.

Consider:

Figure 1 Educated vs. Uneducated Speakers of Arabic Dialect of Yemen: Descriptive Analysis of the
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Chi-square tests were performed to test if there is difference between educated and uneducated
participants in vowel insertion for each Yemeni part. There were significant group differences in vowel
insertion with ( p — values < 0.001 ) regrading to each Yemeni

Parts.

Discussion and Conclusion Interpretation of the Results

This study explores vowel insertion in Arabic dialect of Yemen (ADY). Several tendencies emerge from
the distribution of vowel insertion in existing Yemeni words. Most, but not all, of the factors related to
vowel insertion are mirrored in the results of sociolinguistic movements and demographical and
anthropological changes (Maddieson, 1985), suggesting syllabification and segmental changes. Except
of that of Al Yaari, et al., (2012, 2022) and Machajdikova & Buzassyova (2021), the observed data vs.
phonetic and phonological studies are also attributed to the lack of a perceptual basis for the tendency
under investigation. Furthermore, in the present study, two patterns of vowel insertion (both from
monophthongs and diphthongs) were identified by implementing acoustic distinctions (Johnson &
Martin, 2001; Nokes & Hay, 2012) that found to be relative.

Specifically, speakers of ADY insert short monophthong vowels (short vowels /a2/, /1/, and /u/ and long
vowels /a:/, /u:/, and /i:/) and closing diphthong /a1/ in their dialectal speech where vowels in
multisyllabic words were inserted more by uneducated than educated speakers (133 of 138 vs. 153 of
186 from northern dialect; 201 of 210 vs. 46 of 66 from the southern dialect; 103 of 114 vs. . 77 of 98
from the eastern dialect; 179 of 190 vs. 86 of 106 from the western dialect; and 365 of 378 vs. 5 174 of
214 from the central dialect) due to that dialectal influence (sociological factor) outperforms
grammatical and or syntactic rules (linguistic factor) (Sakarna, 2013). The following table summarizes
these findings. Consider:

Table 2 Vowels and diphthongs’ insertion in ADY: Distinctive Features

ADY Vowel Insertion
Monophthongs | Diphthongs
Per Region Per Cities %né E é :0 %n
- 3 n oo = i)
> > (@] 5
O
Northern Dialect Sana’aa /1/ /a1/
Sa’adah /a1/
‘Amran IEJ
Hajjah u://
Southern Dialects ‘Adan /i:/, Ju:/ Jo/
Lahj [/, [o/ /1/
Al Dale‘a li:f, =/, o/
Abyan &/, [o/
Eastern Dialect Hadramt [®/
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Shabwah Ju:/
Western Dialects Hodaydah ES
Raymah /1/
Central Dialects Dhamar /a:/ /®/ | /a1i/
Ibb /i:/ [o/ | [a1/
Ta‘izi [iz/ [o/ | [ai/

As is seen in Table 2, insertion nearly covers short and long vowels as well as closing diphthongs and
vowel insertion spreads widely across all ADY. Psychoneurolinguistically, the vowel insertion
phenomenon being investigated during this study appears promising as an early intervention for
assessing individuals’ language be it the language they acquire

(Babatsouli & Sotiropoulos , 2018; Demuth, et al., 2006; Salameh, et al., 2003; Topbas, 1997 ) or the
language aspects they are prone to suffer from (Jame, 2001; Mason, et al., 2015 ). Even though findings
are of normal to well above average cognitive ability participants, they help understand the dynamics
of language communications which, in turns, enable experts in the field to interpret certain linguistic
phenomena including language delay (Peter, et al., 2017), speech sound disorders (Luzzini-Seigel &
Murray, 2017; Marquardt, et al., 2002; Munson, et al., 2003; Namasivayam, et al., 2002), developmental
language disorders (Gliven & Leonard,2020) and aphasia (Buchwald, 2009) in children that are
frequently the victims of inaccurate diagnosis as a result.

4.1 Recommendation

Conclusions drawn from this study encourage researchers to recommend benefitting from them to
understand linguistic distinctive features of ADY. They can also be implemented as a launching pad
through which other researchers could use to understand similar phonetic and phonological
phenomena in other Arabic dialects of similar and/ or the same sociolinguistic nature as that of ADY.
The study also recommends further research on the integrated relationships among vowel substitution
(Kirk,2008) , vowel deletion (Al Yaari, et al., 2012) and vowel lengthening (Al Yaari, et al., 2022) to finish
the investigation that other researchers have started (Allison, 2017; Bakovié, 2019; Glowacka, 2001;
Kim, 2009). Future research is also warranted to examine the effectiveness of the vowel inserted by
typically developing individuals of Yemen in their dialectal speech in the process of diagnosis and
treatment of individuals demonstrate linguistic deficits in other social communities (Ammar, et al., 2006;
Capan, 1998; Grinstead, et al., 2008; Korneyv, et al., 2010; Toohill, et al., 2012) and academic situations
(Mediavilla, 2002).

4.2 Limits for Future Research on Arabic Dialect of Yemen
Outcomes of this study are limited to the Arabic dialect of Yemen (ADY) spoken in Yemeni regional parts
the participants belong to. If there are any limitations these reflect gaps in the research literature, it is
due to that phonetic and phonological phenomena like the one at hand are not yet explored in Arabic
dialects and/or in ADY.
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KONTRIBUTI | STUDIUESIT ARSHI PIPES PER POETIN ARBERESH DE RADA

Vjollca Osja
Gazmend Krasniqi

Abstrakt

Arshi Pipa shénjohet si njé nga studiuesit e réndésishém qé éshté marré gjaté me
veprén e De Radés, ndaj dhe punimi yné synon té evidentojé kontributin e tij pér poetin
arbéresh. Né vémendjen toné kemi pasur géndrimet e kétij studiuesi né dy punime: até
té vitit 44 “De Rada. Vepra atdhetare dhe poetike e De Radés” (me té cilin nis dhe
interesimi 1 tij si lexues elitar i artit t¢ De Radés dhe kritik modern), si dhe “Trilogjia
Albanika II: Jeronim De Rada” (q€ shénon studimin mé t€ ploté dhe njé nga mé té
réndésishmit mbi veprat e De Radés e né vecanti mbi Milosaon.)

Pérgjaté kumtesés kemi gjurmuar tezat e hedhura né té dyja punimet, duke u ndalur te
ato teza qé pérbéjné vlerén e punimeve té marra né shqyrtim. Njé ndér tezat interesante
té punimit té paré éshté ajo gé e klasifikon Milosaon brenda konceptit modern té
“poezis€ s€ pastér”. Késhtu, duke analizuar teknikat e pérdorura, té tilla si gjuha e
ekonomizuar, forca sugjeruese, ligjérimi aluziv, sintaksa eliptike, muzikaliteti i
brendshém, imazhet mjegullore, Pipa né ményré implicide artikulon idené se Milosao
pérmbush kriteret e “artit t€ pastér”: pra me kété tekst De Rada realizon kérkesat pér
“poeziné e pastér’. N&E kété analizé, Pipa operon njéherazi edhe me njési t€ diskursit té
kritikés moderne.

Ndérkohé te punimi i dyté, gé né fakt éshté njé studim i mbajtur gjaté né doré nga Pipa,
do té ndalemi, ndér té tjera, te teza e ndértimit gjenetik té veprés. Népérmjet
instrumenteve té Kkritikés gjenetike ai nis rrugétimin drejt tekstit bérthamé té Milosaos
(por jo vetém), duke i béré té lexueshme tekstet qé i kané parapriré si dhe duke
analizuar logjikén e zhvillimit té tyre. Gjaté gjithé kétij rrugétimi, ajo gé kemi véné re
éshté se qéllimi éshté njé: rindértimi dhe analizimi i procesit té té shkruarit té veprés sé
De Radés.

Fjalé kyge: “Milosoa”, poet lirik/poezi lirike, “poezi e pastér’, prozodia, kritiké
gjenetike, tekst burimor/ tekst 1 derivuar, analizé tekstore, sintaksé e “errésueme” .

Hyrje

Né shkrimet e studiuesit Arshi Pipa thuajse gjithmoné titujt sugjerojné, gé né
krye té herés, se ku do té géndrojé pesha e punimit. Mund té shihet si pérjashtim
trajtesa e tij e paré e vitt ‘44 mbi De Radén: titulli 1 formuluar né trajtén “Vepra
atdhetare e poetike e De Radés” do t€ na sugjeronte sé pari njé shkrim deskriptiv, té
angazhuar dhe me projeksion evidentimin e kontributit patriotik né krijimtariné e poetit
- vendosja e cilésorit atdhetar pérpara atij poetik// letrar, do t&¢ na orientonte tek ideja e
misionit t€ poetit si “dichter” dhe jo te funksioni dhe vlera e poezisé sé tij si e tillé - por
gjaté leximit shohim se ndodh e kundérta.
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Trajtesa éshté befasuese: % e vlerés sé punimit té tij do ta pérmbysin titullin,
sepse tezat ku mbéshtetet pesha e punimit kané té bé&né me poetin si krijues dhe
poetikén e tij.

Diskutim

Le té pérpigemi t’i rendisim n€ ményré sintetike kéto teza.

Teza e paré: gé né ményré implicite shtrihet né té gjithé punimin ka té béjé me
evidentimi i natyrés sé poetit né linjén "natyra e poetit pércakton edhe statusin zhanror
té tekstit".

Sipas Pipés, De Rada nuk éshté poet epik: edhe kur frymézohet nga historia,
edhe kur referon figura té réndésishme té historisé, edhe kur ndérton analogji me
ngjarje e data, sérish nuk éshté poet epik. Ndjeshméria e larté, delikatesa e shpirtit,
fantazia e ngjyrté jané pér Pipén njésité qé ia pércaktojné natyrén lirike poetit.

1. “De Rada nuk é&shté njé shpirt epik i lindun. E kétu ndryshon nga Fishta me té
cilin mund t€ krahasohet ndér tjera ané” ;

2. “Sigurisht aj nuk ishte njé poet epik, tingulli i shpirtit t€ tij ishte i buté dhe i
malléngjyeshém, dhe poemi i tij ma 1 bukur “Milosao” asht aj qi ka pérbrenda
m¢é pak histori se gjetiu .... asht krejt njé liriké e liré ajrore”

3. Edhe kur intentio e autorit éshté pér té hartuar poemé epike , natyra poetike e tij
“nuk asht epike’ “Pra Skénderbeu i pafat duhet t€ merret, né kundérshtim me
qéllimin e poetit, si njé pélhuré e gjané episodesh lirike t&€ gendisuna mbi te” .

Teza e dyté (gé lidhet me té parén, sepse pércaktohet nga ajo dhe né njéfaré
ményré e pércakton até): fragmentariteti. | lexuar pérgjithésisht me kodin Klasik té
njésisé, masés e proporcionit Ky tipar éshté perceptuar nga kritika pothuaj né té gjitha
kohérat si nj&¢ e meté teknike qé e ka ‘“nakatosur” dhe péshtjelluar” tekstin (N. Resuli),
gé ka rritur pagartésing, ka dobésuar thurjen organike dhe ka krijuar zbrazétira né
veprim. Por nga Pipa fragmentariteti shihet si parim krijues i poetikés sé De Radés, i
cili  motivon, késhtu natyrén lirike té krijimeve té tij. Kjo tekniké , né vecanti te
Milosao, reflekton “intuitén artistike t€ poetit”, kérkesén e brendshme té tij pér poeziné
e pastér . Ky konstatim i Pipés, i pari i béré né historiné e studimeve deradiane, thoté
shumé.

e S& pari, pér veprén, statusi i sé cilés ngrihet né nivelin e poetikave mé moderne
té fundshek. XIX dhe fillimshek. XX, atij "té artit t€ pastér”, i cili si¢ na kujton
kritiku Remy de Gourmont “shqgetésohet vetém né mundésiné qé ka arti pér t'u
vetérealizuar”,

e SE& dyti, pér veté Pipén, duke i zbuluar shqisén e tij si lexues elitar e i
familjarizuar me tekste té tilla, dhe njéherazi edhe si kritik modern.

e Sé treti, edhe pér lexuesin. Jo lexuesi i padurueshém, gé do shijimin e shpejté e
té menjéhershém té poemés, por lexuesin qé ka predispozitén shpirtérore dhe
edukimin pér té pérmbushur me fantaziné e tij njésité e pashprehura ndérmjet
intervaleve té fragmentuara té pjeséve, i duhet kétij teksti.
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Shohim se gjithé diskursi gé vijon pér té mbéshtetur me argumente konstatimin
e tij pér Milosaon si poezi e pastér pérgendrohet kryesisht né dy shtylla:

e né operimin me njési té diskursit té kritikés moderne;

e evidentimin e karakteristikave qé pércaktojné kété lloj poezie, té tilla si:
gjuha e ekonomizuar ; forca sugjeruese ; ligjérimi aluziv; sintaksa
eliptike , muzikaliteti i brendshém , imazhet mjegullore.

Teza e treté, té cilés iu hap rrugé nga teza e dyté, lidhet me gjuhén dhe
prozodingé, ku Pipa evidenton risin€ né paradigmén e sintaksés s€ Milosaos (“trajta e
saj asht zakonisht eliptike me zhdukjen e shpeshté té foljes “me ken&””), dhe me
metrikén, ku risi éshté zhdukja e rimés dhe masés, né té miré t€ njé ritmi té brendshém
i cili i pérshtatet ritmit t€é andrrés dhe fantazisé qé pérshkon poemén dhe ritmit gé kané
kéngét popullore arbéreshe.

Te Kkjo tezé (qé e kishin dhéné mé paré edhe Konica, Gurakuqi, ... e té tjeré),
Pipa jep pérgjigje né lidhje me véshtirésingé e té lexuarit t¢ Milosaos, té cilén, sikurse
ata, e sheh te pérpjekja e De Radés pér té shkruar me gjuhén e dialektit té vendit té tij;
sic thot€ Pipa “pér ta ngrejté kété né€ njé gjuhé letrare”. Nén kété arsyetim nénkuptohet
té trajtohet edhe c¢éshtja e errésimit né té kuptuar e Milosaos, duke nxjerré nga
vémendja se vetém pak mé sipér kishte evidentuar si tipare té Milosaos esencialitetin
né shprehje, gjuhén aluzive dhe eliptizmin e sintaksés né ndértim, té cilat g¢ojné
géllimshém né njé errésim té kuptimit.

I

Ky shkrim 1 viti ‘44, me tezat q¢ hedh apo i 1& t€ hapura, do té€ ishte “litari” q&
do ta mbante té lidhur Pipén me De Radén pér mé shumé se 30 vjet. Né kohé té
ndryshme ai do t’i kthehej duke zhvilluar, tashmé me formatin e studiuesit, teza té
ndryshme mbi veprat e tij: gé& nga 1969 kur nis shkrimet mbi gjurmimin e botimeve té
Milosaos, deri te studimi mé i ploté dhe njé nga mé té réndésishmit mbi veprat e De
Radés e né vecanti mbi Milosaon: “Trilogjia Albanika II: Jeronim De Rada”, ku duket
se konsiderohen té ezauruara tezat qé kané té béjné me statusin zhanror té poemés e
natyrén e poetit, té tjerat jané avancuar, si¢ ndodh me pjesén “Gjuha dhe prozodia”,
apo edhe riformuluar a ripérpunuar pothuajse térésisht, si “Ideologjia dhe stili’ .

Te Ky studim, pjesa e paré do té operojé me tezén e ndértimit gjenetik té veprés
“Milosao”. Népérmjet instrumenteve té Kritikés gjenetike ai nis rrugétimin drejt tekstit
bérthamé, duke béré té lexueshém tekstet gé 1 kané parapriré dhe  duke analizuar
logjikén e zhvillimit té tyre. Gjaté gjithé kétij rrugétimi, qéllimi éshté njé: rindértimi
dhe analizimi i procesit t& té shkruarit té veprés sé De Radés. Né gjykimin toné, kétij
géllimi i shérbejné:

e gjurmimi dhe zbulimi 1 doréshkrimeve t€ para t€ “Milosaos” té€ cilét do té
ndértonin idené e ekzistencés sé njé teksti Q€ i ka parapriré botimit té
vitit 1836, njé “Proto Milosao”, si¢ e ciléson Pipa, dhe q€ ka mjaft
ndryshime nga ai;

e gjurmimi dhe analizimi i shénimeve e shpjegimeve qé veté De Rada la
pér fillesat e “Milosaos” te “Autobiologjia” (si¢ €shté prania e vjershés
me frymé erotike, e cila sipas Pipés ka shérbyer pér bazé/ model pér té
ndértuar njé seri kéngésh me té njéjtén frymé dhe stil)
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o letra hyrése, @gé shogéron botimin e paré té poemés, sidomos paragrafi i
shképutur nga Pipa ndihmon pér té zbuluar burimin folklorik té poemés,
dhe fraza “romanx i dyfisht¢ lirik” pér t€ mbéshtetur hipotezén e njé
doréshkrimi (t¢ ndryshém nga botimi i paré), gé pérmban variantin e
Proto-Milosaos dhe Proto-Serafinés;

o kérkimi i gjurméve té tekstit edhe aty ku té dhénat e jashtme nuk e
déshmojné. Si¢c éshté evidentimi, népérmjet analizés dhe pérgasjes, i
marrédhénieve né mes teksteve té Proto Milosaos me njé pjesé té
teksteve qé pérmban “Collezione”. Apo edhe dallimi gqé i bén Proto -
Milosaos nga botimi i paré i Milosaos .

Ka ndodhur ndjekja e sé njéjtés rrugé, népérmjet analizés dhe pérqgasjes, pér té
evidentuar marrédhénien ndérmjet proto-Milosaos dhe proto-Serafingés, si dhe késaj té
fundit me Milosaon e botimit té paré. Duke paré interferimet né pérmbajtje, motive,
pjesé, stil, ai ngre né sistem analizén e gjithé ndryshimeve gé kané ndodhur deri né
daljet e plota té veprave Milosao dhe Serafina. E kjo é&shté njé nga pikat e forta té késaj
pjese. Zbulimi i kétyre marrédhénieve qe konsideruar nga Prof. Ressuli, qé né vitet *30
(shek.XX), si njé nga sfidat e forta té studiuesve té ardhshém deradiané.

Me Kkété pjesé Pipa, népérmijet teorisé gjenetike té tekstit dhe analizés tekstore,
do té arrinte né kéto pérfundime:

1. kangjelat e Milosaos nuk jané béré njékohshém;

2. njé model frymézues i forté i tyre (né motive, frymé, strukturé e stil ) kané gené
kéngét gojore arbéreshe;

3. midis veprave té ndryshme té De Radés ka interferime té forta;

4. vepra ka frymézimin e romantizmit kalabrez (romantizmit té natyrshém, si¢ e ciléson
De Sanktis) me humusin shqiptar.

Pjesa Gjuha dhe prozodia, qé ve¢ sa ishte ngacmuar te punimi i vitit ’44,
shogérohet me shqyrtimet  tepér té périmtuara té tipareve fonetike, té natyrés sé
rrokjeve e té theksave metriké té vargut té pérdorur nga De Rada, té vendosura né
raport e té krahasuara me ato té dialektit gé pérfagéson dhe té dialekteve e té folmeve té
pérdorura né Shqipéri. Shqyrtimet e hollésishme metrike, gé& i béhen sidomos kéngés sé
paré té Milosaos, japin shpjegime pér masén mbizotéruese, 8 rrokshi, gé, sipas tij, kané
vargjet né kéngét e Milosaos té De Radés. Rezultatet gé nxjerr Pipa na thoné se modeli
1 sjellé nga De Rada me Kéngét e Milosaos nga piképamja metrike “éshté njé variant i
pérkryer 1 metrikés popullore arbéreshe”, ndérsa rastet kur e ndryshon strukturén e
vargut tradicional ndodhin pér hir t€ njé “harmonie té€ liré e té gjeré”.

Pérvec metrikés, e cila besojmé se ka arritur njé kuoté té larté trajtimi, qé
véshtiré té tejkalohet, ajo gé ka réndési né kété pjesé éshté edhe analiza e trajtave
sintaksore té vargjeve té De Radés, paré né raport me vargun popullor. Ndonése
evidenton ngjashméri me kété té fundit, sidomos né pérdorimin e pjesoreve té shkuara
absolute; ndértimeve me parataksé; ndértimit té fjalive me bashkérenditje, Pipa
konkludon se né térésiné e vet vepra udhéhiget nga kompleksiteti i sintaksés sé saj,
mbizotéruar prej hipotaksés, dhe ajo gé i rezulton edhe mé interesante, éshté fakti se
shpesh ndryshimet sintaksore béhen pér arsye metrike . Dhe pér arsye metrike
ndérrojné funksion edhe disa figura q& nga stilistike, shndérrohen né funksion té
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metrikés, té tilla si inversioni apo anakoluta. Né kété formé Pipa i '78-és i jep pérgjigje
shqgetésimit té ngritur nga studiuesit e tjeré gé nga Gualtieri, Konica, Gurakugi e né
vazhdim , por edhe nga veté Pipa i '44-8s pér sintaksé (t&) errésuese e té véshtirg.

Problemi i pjesés Ideologjia dhe stili, sidomos ajo pjesé Q& ai merr pérsipér
interpretimin, mendojmé se éshté ngulmimi pér t’i interpretuar faktet letrare népérmjet
fakteve jetésore té autorit, duke e njohur késhtu Autobiologjiné si masé vértetésie dhe
tekst referues. Késhtu né té shumtén, Ky interpretim mban frymé dhe kérkesé
pozitiviste. Pyetja gqé na lind ndérkohé gé e lexojmé éshté: a do té kishte shpétuar nga
gasja pozitiviste interpretimi qé i béhet veprave, nése autori Pipa do ia linte né doré
kulturés, formimit teorik dhe intuités poetike té tij?

Pérvec casteve kur merret me céshtje té stilit, né vecanti té evidentuara te
procesi dhe format e pérpunimit té teksteve Milosao A e Milosao B, respektivisht dhe
Serafina A dhe Serafina B, trajtimi mé interesant i késaj pjese éshté sythi pérmbyllés
me titullin metaforik “Lulja hibride”, me té cilin rreket fort edhe i jep pérgjigje frazés
sé hedhur nga De Rada e té rimarré né kohé nga té gjithé studiuesit deradiané pér
rréfimin dyfish lirik.

Pipa e mbajti gjaté né doré interesin dhe punimin pér De Radén, ashtu si¢ De
Rada ¢ mbajti gjaté poemén e tij “Milosao”, por ndryshe nga poeti gé pati fatin té
géllonte gqé né variantin e paré (variantet e tjera sipas studiuesve nuk i shtojné ndonjé
gjé, né mos e zbehin) studiuesit iu deshén mé shumé se 30 vite pér té mbérritur né kété
studim i cili, né gjykimin toné, mbetet njé referencé e pakapércyeshme pér kédo gé
kérkon merret me céshtjet e artit deradian.
Bibliografi:
1. Asllani, Persida. / Shehri, Dhurata. “Pipa lexuesi 1 pérjetshém 1 Milosaos”, Studime
albanologjike, v. XIX, 2014/2, Universiteti i Tiranés, Fakulteti i Historisé dhe
Filologjisé
2. De Biasi , Pierre-Marc. Toward a science of literature: manuscript analysis and the
genesis of the work, né “Genetic criticism: texts and avant testes”, ed. by Jed
Deppman, Daniel Ferrer , University of Penssylvania Press, 2004
3. Raymond, Marsel. “From Baudelaire to surrealism”, Methuen& Co Ltd 1970
4. Osja, Vjollca. “Milosao” pérballé disa kodeve kritike” Studime albanologjike, v.
XIX, 2014/2, Universiteti i Tiranés, Fakulteti i Historisé dhe Filologjisé
5. Pipa, Arshi. “De Rada. Vepra atdhetare e poetike e De Radés, Bashkimi I Kombit, v.
Il, nr. 50, Tirané 1944
6. Pipa, Arshi. “Trilogjia —Albanika: Jeronim De Rada”, Botimet Princi, Tirané, 2013

34



THE TYPES OF VOCABULARY LEARNING STRATEGIES USED BY ESL
STUDENTS

MSc. Zylfije Tahiri
EFL, TOEFL, Business, and Professional English Communication Instructor

Abstract

One of the most important challenges that learners will face during the process of second language learning is learning
vocabulary. Vocabulary has been recognized as crucial to language use in which sufficient vocabulary knowledge of the
learners led to difficulties in second language learning. Thus, in the case of learning vocabulary in a second language,
students need to be educated with vocabulary learning strategies.

The present study examined the type of vocabulary learning strategies used by Albanian ESL students majoring in
Teaching English as a Second Language (TESL). Based on the aim of this study, it was decided that the best method for
this investigation to better understand the use of VVLSs by these particular students is to adopt the qualitative research
design. Hence, the method of conducting is an open-ended interview that was conducted individually with ten students
at the Faculty of Islamic Studies. The concluded strategies such as the learning a word through reading, the use of the
monolingual dictionary, the use of various English language media, and applying new English words in their daily
conversation where are related to memory, determination, and metacognitive strategies respectively are popular strategies
and the learners are keen in using them.

Keywords: Vocabulary Learning Strategies, VLS, LLS, ESL
1. Introduction

Acquiring a second language involves different areas such as motivation, learners™ needs, learning environment,
learning strategies, and language awareness. It is becoming increasingly difficult to ignore second language learning
strategies. In any event, learning strategies are, defined by Chamot and Kupper (1989) as “techniques which students
use to comprehend, store, and remember information and skills” (p.9). However, learning strategies have been used
for thousands of years as Oxford (1990) mentioned that mnemonic or memory tools were used in ancient times to
facilitate narrators remembering their lines. Studies on language learning strategies started in the mid-1960.
Subsequently, the past twenty years have seen increasingly rapid advances in the field of second language learning
strategies (Wenden and Rubin, 1987; O'Malley and Chamot, 1990 Oxford, 1990). Nevertheless, Oxford (2003) defined
language learning strategies as “specific actions taken by the learners to make learning easier, faster, more
enjoyable, more self-directed, more effective, and more transferable to new situations”.

While particular strategies are used by second language learners for the acquisition of new words in the second
language are called ,,vocabulary learning strategies” (Gu, 1994). Whereas, language learning strategies (LLSs) are a
sub-category of general learning strategies, and vocabulary learning strategies (VLSs) are considered a part of
language learning strategies (Nation, 2001). The research to date has tended to focus on vocabulary learning strategies
rather than language learning strategies. Several studies have produced taxonomies of vocabulary learning strategies
(Schmitt and Schmitt 1993; Schmitt, 1997; Nation, 2001; Fan, 2003; and Gu, 2003). First, Schmitt and Schmitt (1993)
divided learning vocabulary into remembering a word and learning a new word. Secondly, Gu (2003) classified second
language (L2) vocabulary learning strategies as cognitive, metacognitive, memory, and activation strategies. Thirdly,
Schmitt (1997) improved vocabulary learning strategies based on Oxford (1990) into determination (not seeking
another person“s expertise) strategies, social (seeking another person“s expertise), and though the remembering
category comprises social, memorization, cognitive, and metacognitive strategies. Finally, Fan (2003) who refined
Gu’s (2003)*“s classification, categorized vocabulary learning strategies into a “primary category” which contains
dictionary strategies and guessing strategies as well as, a “remembering category” which integrates repetition,
association, grouping, analysis and known words strategies.
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2. Vocabulary Learning Strategy (VLSs)

Vocabulary learning strategies (VLSs) are steps taken by language learners to acquire new English words. There is a
wide range of different vocabulary learning strategies as demonstrated by the classifications of vocabulary learning
strategies proposed by different researchers (Stoffer, 1995; Nation, 2001; and Gu, 2003). In addition, there is a wide-
ranging inventory of vocabulary learning strategies developed by Schmitt in 1997. While a variety of definitions of
the vocabulary learning strategies have been suggested, this study has applied the definition that is suggested by
Schmitt (1997) who saw it as two main groups of strategies:

1. Discovery strategies: Strategies that are used by learners to discover learning of words;

2. Consolidation strategies: a word is consolidated once it has been encountered.

He categorized vocabulary learning strategies into five sub-categories:

1. Determination strategies: they are individual learning strategies.

2. Social strategies: they are learners who learn new words through interaction with others

3. Memory strategies: they are strategies, whereby learners link their learning of new words to mental processing by
associating their existing or background knowledge with the new words.

4. Cognitive strategies: they are strategies that do not engage learners in mental processing but are more mechanical
means and

5. Metacognitive strategies: they are strategies related to processes involved in monitoring,

decision-making, and evaluation of one™s progress.

After viewing these different classifications the prudent study used Schmitt™s taxonomy as a basis of the study. It was
developed based on Oxford (2003)“s classification of language learning strategies. The classification of strategies
perhaps is before the most wide-ranging in vocabulary learning strategies usage. Although, Schmitt™s five major
strategies maintained their application in an ESL/EFL environment since he established his taxonomy using Japanese
L2 learners. Similarly, the present study has used Albanian second language learners™ samples of the study. The use
of VLSs counts on several factors such as proficiency, motivation, and culture (Schmitt, 2000). This is because culture
and environment can influence their preference for exacting learning strategies (Schmitt, 2000). However, far too little
attention has been paid to vocabulary learning strategies used by ESL undergraduate students in the Faculty of Islamic
studies (FSI). The purpose of this study was to determine what type of vocabulary learning strategies are used by ESL
students.

3. Cognitive Theory

The cognitive orientation describes second language learning as a complex cognitive skill that, similar to other such
skills, engages cognitive systems (such as perception, and information processing) to overcome limitations in human
mental capacity which may inhibit performance (Ellis 2000, as cited by Visnja, 2008). One of the important concepts
of the cognitive theory that influence vocabulary learning strategies are learning strategies. This study is conducted to
examine the vocabulary learning strategies which provide an understanding of what vocabulary learning strategies are
all about.

4. Classifications of Language Learning Strategies

There are many and various classifications of language learning strategies. O'Malley et al. (1985) declared the use of
24 strategies employed by learners of English as a second language in the States. They divided these strategies into
three main categories.

4.1. “Metacognitive”, “Cognitive”, and “Socio-affective” strategies.
There is another accepted classification as suggested by (Oxford,1990). She distinguished between the direct and
indirect strategies. She added that direct strategies contain “Memory”, “Cognitive”, and “Compensation” strategies

while indirect strategies include “Metacognitive”, “Affective”, and ,,Social” strategies. Each of these is divided into
several subscales. Oxford (1990) distinguished several aspects of learning strategies; 1) Relate to communicative
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competence, 2) Let learners become self-directed, 3) Increase the role of teachers, 4) Are problem-oriented, 5) Special
behaviors by the learners, 6) Include many aspects of the learners as well as the cognitive approach, 7) Support
learning both directly and indirectly, 8) Are not always observable, 9) Are teachable, 10) Are flexible, and 11) May
be influenced by a variety of factors. Oxford and Crookall (1989) described language learning strategies as “learning
techniques, actions, learning to learn, problem-solving, or learning skills” (p.37). They come to the end that no matter
what learning strategies are called, strategies can make learning more efficient and effective and the strategies used
by learners could lead to more proficiency or competence in a second language. Oxford classified an extensive
category of language learning strategies under two superordinate categories as Direct and Indirect strategies. Figure 1
presents Oxford (1990)s classification. With regards to the direct strategies (which are more directly associated with
the learning and the use of the target language in making a good judgment that they require the mental processing of
the language), these are the Memory strategies that “[...] store and retrieve new information”; Cognitive strategies
which “[...] enable learners to understand and produce new language by many different means”, ranging from
repeating to analyzing expressions to summarizing and Compensation strategies which “[...] allow learners to use the
language despite their often large gaps in knowledge” (Oxford, 1990, p. 37). As for the Indirect strategies (which help
the learning process internally, i.e. which support and manage language learning without directly involving the target
language), there are the metacognitive strategies that “allow learners to control their cognition”; Affective strategies
which “help to regulate emotions, motivations, and attitudes”; and Social strategies “help students learn through
interaction with others” (Oxford 1990, p. 135). However, Schmitt (1997) classified vocabulary learning strategies
based on Oxford“s taxonomy.

5. Inter-Relationships between VSL and LLS

‘Language learning strategies' form a sub-class of ‘learning strategies' in general whereas ‘vocabulary learning
strategies' constitute a sub-class of language learning strategies. There are researchers (Oxford and Scarcellat, 1994
and Schmitt, 1997) who have acknowledged that in addressing vocabulary learning strategies, one should not lose
sight of their correlation with language learning strategies. A considerable number of researchers (Wenden and Rubin
1987; O'Malley and Chamot, 1990; Oxford,1990 and Schmitt, 1997) asserted that VLS forms a sub-class of a
framework for language learning strategies and this reason applies to a wide variety of language learning (LL) tasks,
sighting from the more remote ones, such as vocabulary, pronunciation, and grammar to integrative tasks such as
reading comprehension and oral communication. A few studies including a study by Schmitt (1997) have manifested
that LLS is not inherently ,,good” for various factors, for example, the contexts in which the strategies are used,
frequency of use, the combination with other strategies, language portability, background knowledge, the texts, target
language, LL proficiency level, and language characteristics. The importance and popularity of vocabulary learning
strategies in the group of language learning strategies in terms of their actual use is reflected by the fact that the vast
majority of language learning strategies listed in taxonomies such as in Oxford (1990) s, are either vocabulary learning
strategies (all strategies in the memory category), or can be used for vocabulary learning tasks. Despite this, research
into language learning strategies has tended to neglect vocabulary learning strategies, preferring to focus on language
learning as a whole. However, one of the most significant current discussions in language learning strategies that are
related to the present study is vocabulary learning strategies which will be explained in the following section.

In learning any language, vocabulary is the center focal point of acquisition. As put forward by McCarthy (1992)
“without words to express a wider range of meanings, communication in L2 just cannot happen in any meaningful
way (p.50)". Vocabulary has been gradually recognized as crucial to language use in which insufficient vocabulary
knowledge of the learners led to difficulties in second language learning. Nation (2000) describes the ,,learning
burden” of a word as the amount of effort that a learner puts into learning the word. According to him, “different
words have different learning burdens for learners with different backgrounds and each of the aspects of what it means
to know a word can contribute to its learning burden” (p. 23). Thus, in the case of learning vocabulary in a second
language, students need to be educated with vocabulary learning strategies. They are most persuaded to use basic
vocabulary learning strategies (Schmitt, 2000). However, teachers may help to decrease students™ learning burdens
by providing some organized vocabulary learning strategies for them.

This research investigated the application of vocabulary learning strategies by undergraduate ESL students who are
studying to teach English as a second language at FIS. Thus, with small sample size and the nature of the study
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(qualitative study) caution must be applied, as the results of this research might not be transferable to other ESL
students in the FSI. The present study attempts to explore the use of vocabulary learning strategies (VLSs) experiences
in the process by undergraduate ESL students. This study aims to answer the following question; ""What are the
vocabulary learning strategies actively employed by undergraduate ESL students in learning the English
language?".

6. Method & Materials

The purpose of the present study is to examine the use of vocabulary learning strategies (VLS) by Albanian ESL
students at University-level to better understand the ways that they applied to learn new words in English. It was
decided that the best method for this investigation to better understand the use of VLSs by these particular students is
to adopt the qualitative research design. Cresswell (2008) identified qualitative research as an investigative method
for understanding a phenomenon based on separate methodological traditions of inquiry that elicit human conditions
or social problems. In addition, the researcher is the main instrument for analyzing the data. Personally, the researcher
is interested in this topic because he has been taught in an EFL (English as a foreign language) context where it was
very difficult to gain access to teaching and learning materials of the English language. As Merriam (1988) explained,
interview utilization is one of the major sources to obtain qualitative data from subjects. Hence, the method of
conducting an interview is one of the most popular means to investigate, research, and inquire about data from one
phenomenon. The interviews were conducted individually with ten students (four males and four females) who are
randomly selected, at the Faculty of Islamic Studies to gain a deep understanding of the subject's* varied backgrounds
in vocabulary learning, the strategies that they used to learn new words in English.

7. Results and Discussion

7.1 Vocabulary Learning Strategies Use

The results showed that ESL learners in FIS are not aware of most of the vocabulary strategies mentioned in the
present study. On the other hand, they are usually using vocabulary learning strategies in either a medium or low
frequency. The common and specific strategies used by participants will be discussed in the following section.

7.2 The Common Strategies Use

Schmitt's (1997)"s taxonomy of vocabulary learning strategies is utilized in categorizing the vocabulary learning
strategies demonstrated by the data of the current study. The findings of the study showed that ESL Albanian students
used determination, cognitive, social, and metacognitive strategies which are the most common and are employed
comprehensively by participants of the present investigation. Therefore, all students used at least one of the most
popular strategies such as using the monolingual dictionary, guessing from the context, and learning through the
English language media. The strategies which required the use of reliable materials and tools are also among the highly
used group, e.g. reading the English language texts, using English-language media, and watching TV. Most of these
strategies mentioned by all subjects in this study require only low-level mental processing whereas subjects seem to
rely on strategies that mostly require rehearsal and meaning determinations without any type of deep processing. The
strategies which have been mentioned by participants are listed according to their category and will be explained in
the next section.

7.3 Learning New Words through Reading

The first common strategy which has been used by participants was guessing from textual context is under the
determination category. This is a determination strategy where one makes guesses from the textual context. One
possible explanation for the findings is related to the education system whereby in most English language classrooms,
teachers have used the same teaching method such as using English newspapers to improve and assist the learning and
acquiring of new vocabulary processes. The findings are consistent with Haggan (1990) who has found the use of
newspapers in EFL classes to be a successful method. However, the most acceptable explanation for using this strategy
which is also true for the current study has been provided by Oxford and Scarcellat (1994) as “by far the most useful
strategy is guessing from various given contexts” (p.237).
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7.4 Use of Dictionaries

Another common strategy was using a monolingual dictionary (e.g. English to English dictionary) which is under the
categorization of determination strategies and has been mentioned by Ahmed, Jamal, Sarah, Rose, and Jim as one of
the common strategies that have been used by them. The popularity of this strategy is expected simply because the
use of a monolingual dictionary is a common practice among second language learners. These dictionaries give
detailed guidance on pronunciation, grammar, and usage with explanations written in a controlled, simplified
vocabulary. Other than that, the dictionaries also provide examples of words used in various contexts (Carter, 1987).
The monolingual dictionaries are designed for native users but publishers have later on developed this type of
dictionary for L2 students as well (Oxford and Scarcellat, 1994). An explanation for the common use of a monolingual
dictionary among these students in FIS is that the new curriculum is focusing on independent learners. This method
is widely performed in English language classes. However, this finding is in agreement with the findings of Noor and
Amir (2009) which showed the commonly used dictionary strategies among Albanian students.

In addition, in classrooms, most of the time, the teachers encourage the students to refer to the dictionary and the
students are expected to learn new words on their own. Another reason that can be accounted for the result is related
to the process of learning language as the participants become mature, the more advanced they become. This advocated
Ahmed*s study (1989) on poor and good language learners among ESL students in Khartoum. In other words, the use
of a monolingual dictionary in this study is consistent with (Ahmed, 1989). An explanation that he presented, which
is also true for the subjects of the present study, is that more successful learners at the upper proficiency levels have
moved on from using bilingual dictionaries to using monolingual ones, in which they make use of some of the
information in such dictionaries beyond merely just the definitions.

7.5 Applying New English Words in Their Daily Speaking

Hence, one of the more significant findings to emerge from this study was that the respondents applied new English
words in their daily speaking. It can be considered a social strategy. They practice hew words among friends in the
university (mentioned by five subjects), ask questions in the classrooms (two subjects), and interact with native
speakers (mentioned by three subjects). A possible explanation for this might be that these students benefitted from
the receptive and productive knowledge of vocabulary learning in a second language. These findings are consistent
with those of Nation (2001) and Webb (2005) who found the receptive and productive role of vocabulary learning in
a second language. However, Monderia and Wiersm (2004) explained receptive vocabulary learning as learning the
meaning of a second language word to the target language, and productive vocabulary learning makes the learner able
to translate a word from L1 to L2. Another possible explanation for this issue has been identified by Webb (2005)
who indicated that the greater part of vocabulary is learned receptively through reading or listening and production
through writing and speaking.

7.6 Use of Media

Another important finding of this investigation showed that using the English-language media (songs, movies,
internet, computer games, TV programs, etc.) is also among the high-frequency strategies used by the students.
Besides, using materials that involve authentic language use is also listed among the frequency strategies used. A
possible explanation is that the popularity of this metacognitive strategy may relate to the accessibility of the materials.
Moreover, authentic materials are good in terms of learning new words in their contexts. As mentioned in the literature
review strategies involving authentic language use are demonstrated by Stoffer (1995). This category was the first
category of Stoffer's (1995) classification and later Schmitt (2000) included this strategy in his taxonomy as a sub-
category of metacognitive strategies. This result may be explained by the fact that highly developed technology is
becoming a major part of vocabulary learning and the second language learning process.

7.7 Social Strategies

It is interesting to note that in all ten subjects of this study, none of the students described studying words with the
help of others for the purposed of learning words. The participants only shared their problems with others when they
could “t find any other sources to learn those unknown words. These results are similar to the results of the study
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which has been done by Schmitt (1997) which showed that using social strategies is rather popular; this data also
revealed that social strategies are frequently used by subjects of this study.

8. Conclusions, Implications & Recommendations

The study has discovered that ESL students perceive the substance of vocabulary as a branch of language learning.
However, some strategies such as the learning a word through reading, the use of the monolingual dictionary, the use
of various English-language media, and applying new English words in their daily speaking where are related to
memory, determination, and metacognitive strategies respectively are popular strategies and the learners are keen in
using them. On the other hand, strategies that require cognitively deeper processing such as putting English labels on
physical objects, listening to tapes of word lists, and writing down the new words and their meanings on cards are not
mentioned by participants of this study. Based on the results, some implications can be observed. First of all, an
advantage of this study is that it will increase public awareness of the importance of vocabulary learning strategies in
second language learning and teaching. As Oxford (2003) mentioned “Vocabulary is not explicitly taught in most
language classes” (p. 9). The results of the current study can assist language teachers to improve their teaching
methods. Second, teachers who are interested in their students™ performance in learning the English vocabulary can
introduce the vocabulary learning strategies and techniques to their students by designing useful tasks and giving
relevant assignments. Next, unfortunately, based on the interviews conducted, most of the students are not aware of
the existence of the numerous strategies used to learn words other than using dictionaries and rote memorization.
Future studies on vocabulary learning strategies can be carried out from two viewpoints. Studies on the individual*
differences of language learners from primary to university level can be conducted both in qualitative and quantitative
approaches. In addition, studying the effect of culture, home environment, peer groups, effective teaching methods
and classroom atmosphere on vocabulary learning strategies could be very helpful to get a better understanding of the
relevant strategies.
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AncCTpakT

Cexkoja 3eMja TexHee KOH pa3BOj Ha OCUTYPYBambETO, OUIEJKHU € OJ1 UCKITyYUTEJIHA BaXKHOCT
3a I[eJIOKYITHUOT €eKOHOMCKH CHCTEM, ITOPaJM TOA ILITO Ha JOJT POK T'M MOKPHUBA PU3HLIUTE, KAKO U
3HayajHaTa IITE€JHAa KOMIIOHEHTa BKJIy4Ye€Ha Kaj >KMBOTHOTO ocurypysame. Iloctojar MHory
UCTpaKyBama 3a BIIMjaHHETO HAa OCHTYpPYyBameTO. Bo 0BOj TPyl HampaBeHO € MUCTPaKyBame 3a
BIIMjAaHUETO HA OCHTYPYBAHETO BP3 CKOHOMCKHOT PACT Kaj 3€MjUTE BO Pa3Boj, CO MOCEOSH OCBPT
Ha PemmyOnka Makenonuja. Kako Mepka 3a eKOHOMCKHOT pacT c¢€ KOPUCTH OPYTO JOMAIIHUOT
MPOU3BOJI, JIOJIEKa MEpKa 3a Pa3BOjOT HA OCUTYPYBAWmETO C€ KOPHUCTH OpyTO IMOJIMCHpaHaTa
npeMuja. Pesynaratute ykakyBaaT JeKa OCUTYPYBAmbEeTO MMa BIMjaHHE BP3 CAMHOT €KOHOMCKH
pacr.

Knyunu 360poeu: ocuzypysare, eKOHOMCKU pacm, Opymo OomauieH npou3eoo, 6pymo
NOUCUPAHA npeMuja, 0emepMUHaHmu

1. Bosexn
[Ton ekoHOMCKH pacT ce mojipa3dupa 3rojieMyBambe Ha MaTepHjalHOTO OoraTcTBo. Toa ce
MepH CO I'OJMIIIHA CTAlKa Ha pacT Ha peanHuoT Opyto aomamieH npoussoj (BJII). Teopujara Ha
€KOHOMCKHM pacT IIOBEKE c€ OJIHeCyBa Ha IOTEHLHjaJIHOTO IPOM3BOJCTBO, OJHOCHO Ha
IIPOU3BOJIOT IIPH ,,lIOJHA BPaOOTEHOCT , OTKOJIKY Ha pacTOT Ha arperatHaTa modapyBayuka WM Ha
arperaTHUOT Mpou3BojA. Hekoum aBTOpHM E€KOHOMCKHMOT pacT ro AepuHUpaaT Kako pacT IUTyC
CTPYKTYpHa IPOMEHA.

ExonoMckuor pacT 3HauW 3rojicMyBalkb€e Ha IMIPOU3BOJACTBOTO, IMPOU3BOACTBECHUOT
KalaluuTeT U CUTE JAPYTrd KOMIIOHEHTH Ha €JHa eKoHOMHja. EKOHOMCKH pacT e 3rojiemyBame Ha
BKYITHOTO MPOU3BOJCTBO Ha €KOHOMHMjaTa. EKOHOMCKHOT pacT ce Mepu CO CTalKaTa Ha pacT Ha
TaKoB Ha4WH mTO OpyTo AoMamHUOT npou3Boj (BJIIT) ce ctaBa Bo oHOC HAa OpPOjOT HA KUTEITH
Ha oJipesieHa 3eMja U ce n3paszysa kako B/II1 no rinasa Ha xuren.
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CrabwiieH 1 (QpyHKIMOHAJIEH OCUTYPHUTENIEH CEKTOp MpEeTCTaByBa KIIydHa KOMIIOHEHTA 3a
€KOHOMCKH pacT. OCUTYpUTEIIHUTE KOMIIAHWU Kako ()MHAHCUCKU TOCPETHUIM BIUjaaT Bp3
3rojieMyBam€ Ha HallMOHAlHATa 3allTea, a CO CaMOTO Ipe3eMamke Ha PUBMKOT O]l PEaTHUOT
CEKTOp JOIpUHECYBaaT KOH ¢puHaHcHcKa cTabmiHoCT. Co MOpacToT Ha BAXKHOCTA HA KOMIIAaHUHTE
3a OCUTypyBame€ BO CTPYKTypaTa Ha (DMHAHCHUCKHOT CHCTEM M €KOHOMHjaTa Kako IIeJIMHa, ce
MIOCTaBYBa MPAIIAETO 32 BIMjaHUETO Ha OCUTYPYBAHETO BP3 €EKOHOMCKHOT pacT u pa3Boj. Kako
IITO pacTe CTalKaTa Ha EKOHOMCKHM pacT, Taka pacre M moOapyBaykaTa Ha OCHTYPHTEIHH
npou3Bou. Co MorosieM Mpuxo, IPOU3BOJUTE Ha OCUTYpPYBamkhE CTaHyBaaT CE MOJLOCTAIIHH.

l'onem Opoj Ha HMCTpaKyBauW NpPEKy HUBHUTE HCTPAXKYBAYKU CTYIUU T'O HCIUTYBaaT
BJIMJAaHUETO HAa OCUTYPYBaETO BP3 €KOHOMCKHUOT PACT MPEKY KOPUCTEHE Ha Pa3IU4YHU aHATN3U
U Ha Kpaj 3aKIydOKOT € JIeKa OCUTYpYyBambeTO HMMa rojieMa yJjiora Bp3 €KOHOMCKHOT pacT.
Pa3BueHocTta Ha OCHTYpYBamEeTO M PEOCUTYPYBAamBETO Ha HAIMOHAIHUOT Ma3ap € rojemMa
CYIITHUHCKA JIETEPMHHAHTA 32 €KOHOMCKUOT pacT. [IoTTHKHYBameTo Ha €KOHOMCKHOT pacT ro
o0e30emyBa mpeky noeduKacHO YIpaByBame CO pU3MIM, edUKacHA ajoKalMja Ha KamuTadm,
MOOUITU3Mpame Ha 3alITeIN U CII.

Bo nwmreparypara rosem Opoj Ha aBTOPH Kako HPEIHOCTH HA OCHIYPYBameToO 3a
YHaIpeayBambe Ha CKOHOMCKUOT PacT TM M3/[BOjyBaaT CICTHHUTE:

e [lomoOpyBame Ha (hMHAHCHCKATA CTAOMITHOCT Ha JIYI'€TO M KOMIIAHUHTE TIPEKY TpaHchep
Ha PU3UKOT;

e OB03MOXYBa 3roJIeMyBarke Ha COLMjaTHATA 3aIITHTA CO IITO CE HaMallyBa MPUTHUCOKOT
Bp3 JpKaBarta,

o IlogoOpyBame Ha (pUHAHCHCKATa WHTEPMEAMjallH]ja, 3TOJIEMyBambe Ha JTMKBHIHOCTA U
MoOuIn3alyja Ha 3alITenTe;

e OBO3MOXyBa 10700pa aoKalyja Ha KanuTaj NpeKy AuBep3udukammja Ha pusuimre.”’

Bo moronem nmen o nmTepaTypara 3a OCHUTYpyBame€ MOXKE Jla C€ COTJIeaaT HEKOJIKY

JICTEpMHHAHTH KOH TO OIHIIYBaaT OCUIypyBameTo. Haj3HayajHaTa qeTepMUHaHTa CEKaKo € OpyTo

JOMAIIHUOT TIPOM3BOJ, HO BIIMjaaT W JPYTd JETCPMHUHAHTH KAaKO MOHETapHATa IOJIMTHKA,

Pa3BOjOT Ha COIMjaTHOTO OCUTYPYBambe, CKIIOHOCTA KOH INTE/ICHE UTH.

Bo mpogomkeHue Ha 0BOj TPyI Ke ce aHAIM3Upa BIUjaHUETO HA OCHUTYPYBAHETO BP3
€KOHOMCKHOT pacT Ha TepuTopHjaTa Ha PemyOnuka Maxkenonuja. [Togaronute kou ce Kopucrat
3a 0Baa MCTpakyBame ce 3eMenu 3a nepuoj 01 2010 roguna 10 2019 roguna. Bo monaramMonHuoT
TEKCT C€ PE3CHTHPAHH Pe3yITaTUTE.

2. TexoBHa cocT0j0a HA MA3apoOT HA OCUTYpPYBame BO Pemy0iuka MakenoHuja
OcCHOBHM TOKa3aTelM CO KOM C€ MEpH CTENeHOT Ha pPa3BUEHOCT Ha Ma3apoT Ha
OCUTYpYBame€ ce: CTENEHOT Ha MeHeTpalija Ha OCUTypyBambe,

20 hitps://aso.mk/wp-content/uploads/2019/06/2012_J_Kjosevski.pdf crp.3
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KOJIIITO C€ MPeCcMeTyBa KaKo MPOIIEHT Ha OpyTO MoJIMCUpaHaTa MpeMHrja 3a OCUTYPYBambe
Bp3 OpyTO TOMAIIHUOT MPOU3BO/I HA JAprKaBaTa U I'yCTUHATA Ha OCUTYPYBambe KOJIITO € OJIHOC Ha
OpyTo MmoJiucupaHara IpeMuja 3a OCUTYpyBame U OpOjoT Ha )KHUTENIU Ha apkaBara. Ha rpadukon
Op. 1 ce majgeHu BpeAHOCTUTE Ha MEHETpaIyja Ha OCUTypyBameTo Bo PemyOnuka Makenonuja 3a
nepuoa oa 2010 no 2019 roauna.

I'paguxon 6p.1: Ienempayuja na ocuzypysaremo 3a nepuod 0o 2010 0o 2019 zoouna®*
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MeHeTpaumja Ha ocUrypyBatrbe

UzBop: AreHnuja 3a cymnepBu3nja Ha OCUTYpyBame Bo PM

On rpadukon Op.1 Moxe na ce BUAM JCKa CTENEHOT Ha TEHETpaldja ce JIBUXKH BO
rpanunute on 1,44% no 1,52%, a Toa HU yKaXyBa Ha MHOTY HHCKO HMBO Ha NEHETpanuja Ha
1a3apoT Ha OCUTYpyBame Bo PenyOimka MakenoHuja.

Ha rpadukon Op. 2 ce najeHuW BpEIHOCTUTE Ha T'yCTHHATa Ha OCUTYPYBAambETO BO
Peny6nuka Makenonuja 3a nepuoj oa 2010 1o 2019 roauna.

Tpagpuxon 6p.2: I'vemuna na ocueypyearsemo 3a nepuod 00 2010 0o 2019 200una®
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21 [Mopmatonute ce 3eMenn o1 I'oIMIIHUTE U3BEIITAN 32 COCTOj0ATA HA A3apOT HA OCUTYpPYBake 00jaBeHH Ol CTpaHa Ha ATeHIHjaTa
3a CylnepBU3Hja Ha OcCUrypyBame Bo Pemybiika MakenoHuja.

22 [TopaTonute ce 3eMenu o7 I'0IMIIHUTE U3BEIITAM 32 COCTOj0ATA HA MA3apOT HAa OCUTyYpPYyBake 00jaBeHH Ol CTpaHa Ha ATeHIHjaTa
3a CymnepBU3Hja Ha OCUTrypyBame Bo Pemybiika Makenonuja.
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U3zBop: Arennuja 3a cymnepBusnja Ha OCUTypyBame Bo PM

On rpaduKOHOT MOXe Ja 3a0eIe)KuMe JeKa TYCTHHATA 32 OCUTYpyBambe OCIekKH Mmopact
on roguHa 3a ronuHa. Hajaucka e Bo 2010 roguna u u3necyBa 3153, a Hajucoka e B0 2019 roguna
u u3HecyBa 5095. OBue BpeqHOCTH Ha TyCTHHA YyKa)KyBaaT JeKa rycTuHara Bo PemyOmmka
MakeoHHja € Ha HUCKO HUBO.

OBue JBa mapamMeTpd ro OTCIMKYBaaT HHUCKOTO HHMBO Ha PAa3BUEHOCT Ha Ia3apoT Ha
ocurypyBame Bo PemyOmuka Makenonuja. Bo mpomomkeHne e HampaBeHO HCTpPaKyBame 3a
BJIMJaHUETO Ha OCUTYPYBAETO BP3 €EKOHOMCKHUOT pacT Bo PenyOnnka Makenonuja.

3. BuujaHueTo Ha OCHUTYPYBamb€TO BP3 eKOHOMCKHOT pacT Bo Peny6iimka MakeaoHuja

3a ;a ce corjea BIMjaHUETO Ha OCUTYPYBAaHETO BP3 €KOHOMCKHOT pacT Bo PemyOnuka

Makenonuja 3a moTpeOuTe Ha OBaa aHajIM3a Ce 3eMEHU KBapTaIHH MoJaTolu 3a nepuo ox 2010

roguHa 10 2019 roauna. [logaTounTte Kou ce 3eMeHH ce 3a OpyTo MoJIMCHpaHaTa mpemMuja, opyTo

JOMAalTHUOT MPOU3BOJA, MHIEKCOT HAa TPOIIOK 3a >KMBOT WM MHJEKC HAa MPOJaKHA IIeHAa Ha
MIPOU3BOIH.

Tabena op.1: [looamoyu 3a 6pymo nonucupana npemuja, 6pymo 0omauer npou3eoo0, UHOEKC Ha
MPOULOYIL 30 IHCUBOM U UHOECKC HA NPOOAJICHA YeHA HA NPOU3E00U™

BpyTto MNunekc va WNupekc Ha
KBapran HOJIMCHpaHa bpyro nomaiex TPOIIOIH 32 IpoJakKHa IIeHa
npeMuja [POH3BOA KUBOT Ha MPOU3BOIU
2010 Q1 1460099 90878,0 0,5 51
2010 Q2 1629498 91270,0 11 -1,8
2010 Q3 1615130 97119,0 1,8 -6,0
2010 Q4 1775935 95794,0 2,9 -6,1
2011 Q1 1498609 91638,0 4,1 11,4
2011 Q2 1616869 96665,0 4,7 9,5
2011 Q3 1741345 96417,0 3,6 53
2011 Q4 1951441 99117,0 3,2 2,7
2012 Q1 1705109 90713,3 2,6 -6,0
2012 Q2 1704554 97104,9 2,1 -1,0
2012 Q3 1888922 96710,2 3,8 -3,4
2012 Q4 1715044 97558,2 4,9 -1,0
2013 Q1 1758347 93617,1 3,5 59
2013 Q2 1866701 99843,9 3,6 3,7
2013 Q3 1898464 101439,6 2,8 2,0
2013 Q4 1672191 98361,6 1,3 1,6
2014 Q1 1951872 97271,7 0,6 3,4

23 Bpennocra Ha OpyTo monmcupaHaTa IpeMHja € 3eMEHA Of KBapTaJHUTE M3BENITaW 3a cocToj0ara Ha Ma3apoT Ha

OCHI'ypyBarbe 00jaBeHH 0J] CTpaHa Ha ATeHIMjaTa 3a CylepBH3Hja Ha OCUTypyBame. BpeHocTa Ha OpyTO JOMAIIHUOT POM3BO/I,
MHIEKC Ha TPOIIOLH 33 XXMBOT M MHIEKC HA MMPOJaXKHA IIEHA Ha MPOM3BOIUTE CE 3€MEHH OJ] KBAPTAIHH WU3BELITAH 33 PEATHUOT
cexktop o0jaBeHn ox crpanHa Ha Haponua Ganka Ha PermyGinka Makenonwuja.
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2014 Q2 2025695 101292,7 -1,0 55
2014 Q3 1880703 105752,0 -0,4 5,5
2014 Q4 1771153 102870,4 -0,4 4,7
2015 Q1 2147408 100965,0 -0,9 1,5
2015 Q2 2162579 104703,0 0,4 0,1
2015 Q3 2006949 109594,7 -0,2 5,7
2015 Q4 1962828 106848,6 -0,4 11,7
2016 Q1 2143820 101100,0 -0,1 10,7
2016 Q2 2340285 107841,5 -0,7 1,3
2016 Q3 2139523 111758,5 -0,2 4,9
2016 Q4 2097996 114605,1 -0,1 -1,8
2017 Q1 2244055 105083,9 0,6 -1,5
2017 Q2 2380895 107914,9 1,2 3,7
2017 Q3 2174829 111969,5 15 -2,4
2017 Q4 2192443 115044,6 2,1 0,9
2018 Q1 2360058 105790,1 15 5,2
2018 Q2 2557896 110943,9 15 4,9
2018 Q3 2484313 114984,8 1,6 51
2018 Q4 2525365 120969,4 1,2 6,4
2019 Q1 2471647 107240,6 1,2 8,8
2019 Q2 2784406 115673,3 1,2 11
2019 Q3 2678094 119151,3 0,6 7,1
2019 Q4 2649267 124992,0 0,0 -1,3

3a mogo0po J1a ce BUIM NMapajieHOTO JBIKEHE Ha OpyTo MoJIMCHpaHaTa peMuja u OpyTo
JOMAIIIHUOT NMPOU3BO/J] KBapTAIHUTE BpeAHOCTH 3a nnepuoAd o 2010 go 2019 ronuna 3a oBue a8a
napaMeTpH KOH ce JAaJIeHU BO MPEeTX0/AHaTa Tabemna Ke T mpuKakeMme rpaduyku.

I'paguxon 6p.3: I pagpuuku npuxas Ha 6PYMo NOIUCUPAHA NpemMUja U OPYmMo 0OMauleH npouU3e00
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On rpaduKOHOT MOXe Ja 3abenexuMe Jeka OpyTo IMOJMCHpaHaTa TMpemMuja U OpyTo
JOMAIITHUOT TIPOM3BOJ] C€ JIBIKAT CO MCTa AuHamuKa. Kako pacte m omara OpyTo JTOMAaIlIHHOT
MIPOU3BOJI, BO UCT MEPUOJT pacTe U orara OpyTo MmoJMcrpaHara npemMuja.

3a ;ma ce HampaBU CTPYKTypHAa aHaliM3a Ha Pa3BOjOT HAa JKUBOTHOTO OCUTYpPYBAame,
HampaBeHa € KopenamuoHa Tabena Ha OpyTO MONHMCHpaHaTa MpeMuja, OpyTO JIOMAIIHUOT
MIPOU3BOJI, HHJEKCOT Ha TPOIIIOK 3a )KUBOT U MHJCKC HA MPOJIaXKHa [[eHa Ha MPOU3BO/IH.

Tabena o6p.2: Kopenayuona mabena

BbpyTto WNunexc Ha Wupexc Ha
BpyTo nomamen
HOJIMCHPaHa POM3BOL TPOLIOK 3a Npoaka IeHa
npeMuja P JKHBOT Ha IPOU3BOAN
BpyTo monncupana npemuja 1 0.8646 -0.4046 0.2006
BpyTto nomaien npousBon 0.8646 1 -0.4435 0.1856
MHaekc Ha TPOIIOK 32 KUBOT -0.4046 -0.4435 1 -0.0794
WHpaekc Ha IpoakHa [ICHA Ha IIPOU3BOIN 0.2006 0.1856 -0.07944 1

On BpenHocTuTe BO Tabenara Op.2 MOXke J1a ce 3a0eiexu 1eKa IMaMe 3HauajHo rojieMa u
MO3UTUBHA Kopenaiyja nomery OpyTo mojiuMcupaHaTa mpeMHja Ha OCUTypyBame Bo PemyOnuka
Maxkenonuja u 6pyTo qoMarHUOT pou3BoJl. Kopenanujara Ha 6pyTo nojaucupaHaTa npeMuja co
MHJIEKCOT Ha MPOJakHa 1IeHa Ha MPOU3BOAM € MHOTY MaJa, JoJleKa KopJalujara co HHAEKCOT Ha
TPOIIOK 32 KUBOT € HajMajla ¥ HEraTUBHA, IIITO 3HAYU JIeKa OBUE JIBE IETEPMHUHAHTU HE MOXKE Ja
ce 3eMe 3a peJieBaHTHH IIPH MOJIENIMpame Ha ceprjaTa 3a OpyTo MOJIMCHUpaHa IPeMHUja.

HanpaBeHo e Mozmenupame Ha cepujara Ha OpyTO MOJUCHpaHA MPEMHja MPH IITO KaKO
IIPOMEHJIMBA 3a MOJIETIUPALE € 36MEH OpYTO IOMAIIHUOT ITPOU3BOJI U KOHCTaHTa. Pe3ynraTtute ox
TOa MOJIeNIUpame ce AaJIeHU BO clieiHaTa Tabena.

Tab6ena 6p.3: Pezynmamu 00 modenuparwemo (Peepecuona ananusa)

Dependent Variable: BPP
Method: Least Squares

Sample: 2010Q1 2019Q4
Included observations: 40

Variable Coefficient ~ Std. Error  t-Statistic Prob.

C -1523669.  337133.3 -4.519486  0.0001

BDP 34.28536  3.231565  10.60952  0.0000

R-squared 0.747612 Mean dependent var 2040808.

Adjusted R-squared 0.740970 S.D. dependent var 347783.0

S.E. of regression 177003.9 Akaike info criterion 27.05444

Sum squared resid 1.19E+12 Schwarz criterion 27.13888

Log likelihood -539.0888 Hannan-Quinn criter. 27.08497

F-statistic 112.5620 Durbin-Watson stat 1.742800
Prob(F-statistic) 0.000000
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Pesynrarure onm Tabemara HU ykaxyBaaT neka pactor Ha BT 3a 1 ke mpemusBuka
3rojieMyBame Ha OpyTO MoMcHpaHa npemuja 3a 34,29.

R-squared u Adjusted R-squared Hu ykaxkyBa jeka u30paHuTe BapHjalin oOjacHyBaat
74% on 3aBucHara Bapujabma, a ocraHatute 26% ce oOjacHyBaaT co Bapujaldiu KOM HE ce
BKIIYYEHH BO perpecujarta. R-squared mpecraByBa KOSUIIMEHT Ha JeTEPMUHAIM]aA CO YHja TTIOMOIIT
MOXEME Ja TO YTBPAMME YCHEXOT BO TMPEIBUAYBAKETO HA BPEIHOCTUTE HAa 3aBUCHATA
NPOMEHJIMBA, OJHOCHO MpPECTaByBa [Nl OJf BapWjaHcaTa Ha 3aBHCHATa NPOMEHIIMBA Koja €
o0jacHeTa co 00jacHyBaukWTE NMPOMEHJIMBU. Bo HammoT ciydaj objacHyBaukara MPOMEHIIMBA
BT, o6jacuyBa 75% on 3aBucHarta mpomerimBa. CroudeH pesynrar on 74% ce mobuBa U co
Adjusted R-squared koj mpecraByBa KOe(pHIIMEHT Ha JEeTCpPMHUHALIM]jA TPUIIArOAeH Ha OpOjoT Ha
CTereHH Ha cli000/1a KOj pecTaByBa Ka3Ha 3a JI0JIaBamke Ha PErpecopy KoM He MPUI0HEeCyBaar 3a
nogoOpyBame Ha 00jacHyBaykaTa MOK Ha MOJICJIOT.

CraHgapaHaTa rpeiika Mept KOJIKy € BEpOI0CTOCH KOeHIIMEHTOT. BpeaHoctute naaeHu
BO Ta0eaTa Ha perpecHja ykaxysaar Ha 3.231565 crannapana rpemka o koedunueHt 34.28536.
Konky e momai oBoj KOe(UIIMEHT TOJIKY € TI0100ap pe3yiTaror.

[TpoMeHIMBUTE HMaaT BUCOKA BPEIHOCT HA T-CTATUCTHKATA, & COOJABETHO U BEPOjaTHOCTA
3a oT¢piame Ha MapaMeTpuTe € OJIMcKa 10 HyJa.

AKo ce mojienu Koe(pUIMEeHTOT CO HeroBaTa CTaHap/iHa IpelIka, ke ce Jo0ue Hej3uHaTa
t-craructuka. Koedurmentor koj uzHecyBa 34.28536 kora ke ro mojaenume cO CTaHAAapAHATA
rpemika koja u3HecyBa 3.231565 ke mobumeme t-cratuctuka co BpemHocT 10.60952. 3naum,
10.60952 ¢ t-cratuctuka 3a koedunument 34.28536. Craructukata T HH KaxyBa Janu
KOe()MIIMEHTOT € 3HaYacH WK He. AKO ancoimyTHara t-cratuctuka (0e3 MO3UTUBEH WU HETaTUBCH
3HAaK) € TorojieMa OJ KpUTUYHATa BPEIHOCT Ha T-auctpuOyiujara, Toram KOe(UIIMEHTOT €
3HavaeH. Ha mpumep, t-xputuuynaTta BpeaHocT 3a 40 omcepBanuja U Ba napamerpu e 1.684,
ounejku t-cratuctukata co Bpennoct o 10.60952 e moromnem ox 1.684 xoedunmentot 34.28536
€ 3HavyacH.

Akaike Information Criterion, Shwarz Criterion u Hannan-Quinn Criterion, npectaByBaat
MHPOPMATUYKU KPUTEPUYMH KOM C€ KOpPHUCTaT BO M300pPOT HAa MOJIENM 32 HEMOBP3aHH
aJITepHATHBH, NPHU IITO ce NpedepupaaT NoOMalud BpeaHOCcTH. Bo Hammor ciydaj Ouaejku
KOpHUCTHME JIBE€ Bapujadiiu (3aBUCHA U HE3aBHCHA), PE3YJITaTUTE O] OBHUE KPUTEPUYMH HEMa Jia TH
KOMEHTHpaMe, MaKO MOXEMe J1a KakeMe JIeKa MOJIENOT € 100po cneunduuupas, Ouaejku cute
KPUTEPUYMH UMaaT CIIMYHU PE3YJITaTH.

Tectupamero Ha aBTOKOpenanujata co nomomr Ha Durbin-Watson MeToq0T BO MOJENOT
HU yKa)kyBa JieKa rmomery u30opanute Bapujaliau HE TOCTOU aBTOKOpesanuja, Ouejku BpeaHocTa
€ momasia oj1 2 u € OJUCKY JI0 Taa BpEIHOCT, OJHOCHO M3HecyBa 1.7.
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[Ipexy F-cratuctukara ja TecTupame XuUIoTe3aTa JeKka KOePUIMEHTHTE Ha CHUTe
00jacHyBauKH TPOMEHJIMBH (OCBEH KOHCTaHTaTa) C€ €IHAKBU Ha HyJia. BO TO] KOHTEKCT OHIejKH
Prob(F-statistic) e 0.000, oxnocHo Bpeanocta Ha p ¢ momana ox 0.05, ja ordprame HyaTara
XHUIOTEe3a JIeka Koe(UIMeHTUTe Ha HAKJIOHOT ce elIHaKkBU Ha Hyina. [lonaramy pesynrarure ox
Mean dependent variable Hu ja mpukakyBaaT cpeaHaTa BPEIHOCT Ha 3aBHUCHATa IMPOMEHIIMBA
BIIII. S.D. dependent var Hu ykaxyBa 3a KoJKy BpenHocta Ha BIIII ce pa3znukyBa o1 nmpocednara
BPEIIHOCT.

4. 3akiay4oxk
HMako BO MOCIEAHMOT NEpUOJI OCHOBHM TIOKa3aTeJd KOM TO Mepar CTENeHOT Ha
pa3BUEHOCTa Ha Ma3apoT Ha OCHIypyBame (IEeHEeTpalyja W TyCTHHA) C€ BO IOPAcT, CEeMaK He
MOKeMe Ja KaxeMe neka PermyOnmnka MakenoHrja UMa BUCOKA Pa3BUCHOCT HA OCUTYPHUTEITHUOT
nasap, OujejKku Toa € Ha MHOTY HUCKO HHUBO.

OuekyBaHO, HajBIIMjaTEIHA JETEPMUHAHTA BO CTPYKTypaTa Ha EKOHOMCKUOT pacT € OpyTo
nojcupanara npemuja. Kopenamujata OpyTo JOMAaNIHMOT IMPOW3BOJA KOj HHU IPETCTAaByBa
MHMKATOP 332 €KOHOMCKHU pacT co OpyTo moiucupaHaTa npemuja uzHecyBa 0,86. Cenmak oBOj
napamMmeTap Uako BO HajTOJIEM JIe]l yUECTBYBa BO MOJICJIMPake HAa OPYTO MOJIMCUpaHaTa peMuja,
HE € JIOBOJICH 32 KOHEYHO KpeHpame BaJHJIeH MOJeN Ha cepujara. [loTpeOeH e JOMoIHUTEICH
napamerap koj He 6u Ouin kopenupat co b/II1, a 6u Oun BanuaeH 3a MOAEIOT.

Co ornmen Ha daxToT mTO BO PemyOmmka MakenoHWja MOMEHTAIHO Ha Ia3apoT Ha
OCUTypyBam€ aKTHUBHO paborar 16 apymiTBa 3a ocurypyBame, O KOM S5 JpylITBa ce 3a
OCUTYpYBam€ Ha KHUBOT, AoAeka |1 qpymTBa ce 3a HE)KMBOTHO OCHTYPYBAIb€, CO 3Tr0JIEMyBambe Ha
npojaxb6ara Ha OCHTYPHUTEIHHU IPOM3BOAM, a CO TOA 3rojJEeMyBame Ha OpyTO IMoJHMcHpaHaTra
IIpeMHja 3HAUUTENTHO Ke BIIMjaaT BP3 3r0JEMYBambETO HA EKOHOMCKHOT PacT.
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